
R E P 0 R T RESUMES
ED 020 279 Up 005 792
A TWO-PHASE PROPOSAL CONCERNING SCHOOL DESEGREGATION
PROBLEMS. A. SCHOOL LEADERSHIP TRAINING PROGRAM. B. PILOT
SCHOOLS PROGRAM, MAINTAINING INSTRUCTIONAL QUALITY IN
MULTICULTURAL SCHOOLS. FINAL TECHNICAL REPORT.
BY- WOLFE, ARTHUR B.
BROWARD COUNTY BOARD OF PUBLIC INSTRUCTION
GRANT OEG-6-36-19-011
EDRS PRICE MF-$0.50 HC-$3.60 88P.

DESCRIPTORS- *SCHOOL INTEGRATION, *STAFF ROLE, *PROGRAM
EVALUATION, ' INSERVICE EDUCATION, *SPECIAL SERVICES, SPECIAL
PROGRAMS, RATING SCALES, QUESTIONNAIRES, TEACHER WORKSHOPS,
COMMUNICATION SKILLS, FACULTY INTEGRATION, ATTENDANCE, SCHOOL
SOCIAL WORKERS, READING TEACHERS, GUIDANCE PERSONNEL, NEGRO
STUDENTS, BROWARD COUNTY, FLORIDA, FLORIDA SCALE OF CIVIC
BELIEFS,. CIVIL RIGHTS' EVALUATION QUESTIONNAIRE

THIS REPORT IS THE FINAL EVALUATION OF A TWO-PHASE
PROJECT WHOSE PURPOSE WAS TO HELP SELECTED SCHOOL PERSONNEL
IN THE DESEGREGATION PROCESS IN A FLORIDA COUNTY. PHASE A WAS
A SCHOOL LEADERSHIP PROGRAM PROVIDING INSERV:CE TRAINING FOR
PRINCIPALS, GUIDANCE COUNSELORS, CURRICULUM ASSISTANTS, AND
TEACHERS. EVALUATION OF THIS PHASE WAS BASED ON THE FLORIDA
SCALE OF CIVIC BELIEFS, ASSESSMENTS OF EIGHT INSERVICE
CONFERENCE SESSIONS, AND RESPONSES TO THE CIVIL RIGHTS
EVALUATION QUESTIONNAIRE. PHASE B WAS AN EDUCATIONAL TEAM
PROGRAM IN CERTAIN PILOT SCHOOLS IN WHICH SERVICES OF
GUIDANCE AND READING SPECIALISTS AND SCHOOL SOCIAL WORKERS
WERE PROVIDED. THIS ASPECT OF THE PROJECT WAS EVALUATED BY
ANOTHER CIVIL RIGHTS QUESTIONNAIRE, BY MINORITY GROUP
ATTENDANCE. PATTERNS, AND BY TEACHER RATINGS OF SPECIAL
WORKSHOPS IN COMMUNICATION SKILLS FOR NEGRO STUDENTS. IT IS
CONCLUDED THAT ONLY INDIRECT EVIDENCE IS AVAILABLE AS TO THE
OVERALL EFFECTIVENESS OF PHASE A IN ACHIEVING ITS GOALS.
HOWEVER, THE DESEGREGATION OF THE PILOT SCHOOLS CF PHASE B

OBJECTIVES OF THE ENTIRE PROJECT WERE.MET WITH REASONABLE
EDUCATIONAL TEAMS. ON THE WHOLE, IT IS FELT THAT THE
SEEMED TO HAVE BEEN FACILITATED BY THE CONTRIBUTIONS OF THE

SUCCESS. (NH)

II I



U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE

OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE

PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS

STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

(N1 POSITION OR POLICY.

O
t=0

U./ TITLE A Two-Phase Proposal Concerning School
Desegregation Problems

A. School*Leadership Training Program

FINAL TECHNICAL REPORT

B. Pilot Schools Program: Maintaining
Instructional Quality in Multi-
Cultural Schools

AUTHOR Dr. Arthur B. Wolfe, Assistant to the
Superintendent for Special Projects

GRANT NUMBER

PROGRAM DIRECTOR

OE 6-36-19-011
P.L. 88-352, Title IV, Section 405
Civil Rights Act of 1964

William Dandy

44 GRANTEE
7Dr. on L. Ashmore, Superintendent

164!
Broward County Board of Public Instruction
Fort Lauderdale, Florida

0

4441,

The Project Reported Herein Was Supported by a Grant

from the
U.S. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE

Office of Education



TABLE OF CONTENTS

I. Phase A - School Leadership Training Program

Page

1

A. The Florida Scale of Civic Beliefs 1

B. Continuing Evaluation of the Conference Sessions 7

C. Final Evaluation of the Conference Sessions 12

D. The Civil Rights Evaluation Questionnaire 15

II. Phase B - The Pilot Schools Program 20

A. The Educational Teams 20

1. Guidance Specialists 21

2. Reading Specialists 27

3. School Social Workers 31

B. Civil Rights Questionnaire for Pilot Schools 47

C. Attendance Patterns of Minority Groups 50

D. Special Training Program for Communication Skills 52

III. Summary and Concluding Remarks 55

IV. Appendix 57



BROWARD cowry BOARD

OF

PUBLIC INSTRUCTION

CIVIL RIGHTS ADMINISTRATION

NEWSPAPER ARTICLES PERTAINING TO ACTIVITIES

OF A TWO -PHASE PROPOSAL

CONCERNING SCHOOL DESEGREGATION PROBLEMS

The development of the program activities reported herein

vas supported by a grant from the U.S. Department of Health,

Education, and Welfare, Office of Education.



J

:Ili 0. Program..

Fant p-4.ids School Mix
,owarci cortn.Nchoo (-

(mats were to start rowork
today to set up a two-phnse
tl83,715 federal project de-
%vied to iron out problems
in desegregating classrooms.

The funds were released re-
cently in Washington, but too
late to do anything about the
project last school year, said
James Gardener, coordinator
of federal projects.

The first phase of the proj-
ect, expected to cost $51,030.-
63, will be for the training of

teachers and administrators
to handle problems that arise
in school integration.

The second phase, budgeted
at $132,605.37, is aimed at
helping Negro and White stu-
dents adjust to social and ace-
,lemic problems that arise in
three pilot schools.

The schools, according to
Dr. Myron Ashmore, school
superihtendent, are Oakland
Park Elementary, Rickards
Junior High School and Ft.
Lauderdale _High kb0.91.. _A _

DESEGREGATION
TOPIC OF GROUP

AUG 2 31956
Robert Rrewes, a Broward Junior College sophomore,will moderate a high school panel discussion on schooldesegregation tomorrow at. Ft. Lauderdale High Sci.....zjois
Students who have had experience with schooldesegregation in seven !Ismer ols will he panelmembers. said William Dandy, dl RI tdminietrafor for the school system.
The mein iltitll'eRA will he given by DI'. BestrodeNeer, director of education for the Wnal ,p;rith Anti.Defnmatinn League.
The program will start at A:30 a.m. In the auditorium

with the panel discussion at t I a.m.
Students participating will he from Pompano Beach,

Nova, South Brnward and Ft, Lauderdale high schoolsand from Deerfield Beach, Parkway and RickardsJunior highs.

Integration
Programs
Plana,
Ct,72.44
Broward Counfy s_ chool staff.

members will hear two pr
grams in desegregating school
this month. AUG 1 2 1966

The first will be presented'
by Mrs. Ida Ratcliffe, directori

. !of secondary education in the
Dade County north central dis-
Wet. She will talk on "Staff

;Desegregation" Aug. 19.
I The second will be by Dr..

Anti- Defamation League,
With, who will Conduct a Work. ,

Gertrude Near, director of Mt.

with pupils It
deesgregition situations

1

few more may be added by
fall.

William Dand y, former
principal of the dissolved
Deerfield Park Junior High
School, has been appointed
administrator of the one-year.
project and was to report for
work on it today.
Specialists in human rela-

tions, psychology, communi-
cations and other areas are
expected to be brought to
Broward for 23 sessions to
Iroin lgt.bliutPleked school

personnel for the first part of :
the project.

The teachers and adminis-
trators will he given an under
standing of the effects of pov-
ertyerty and cultural deprivation

r on learning and achievement.
And they will he given in-
structions in modern teaching
methods and devices to use.

Since educators feel that
the introduction of a number
of low-achieving Negro stu-
dents into an all-White school

. ,will change the character of
the student body, they have
set up the program to help
re-adjust the curriculum so
all students can receive a
proper education.

Local school officials hope
to accomplish seven objec-
tives by providing the leader-
ship training program:

THE SERVICES of recog-
nized experts in the field of
human relations.

TRAINED school leaders
who will influence their school
and community and help alle-

I viate desegregation problems.
POSITIVE attitudes toward

desegregation problems by
' providing information about
the contrasting cultural val-
ues of the Negro and White
community.

INCREASED competency
of school administrators in de-
signing effective plans for
schodl desegregation.

.

INCREASED competency',
of teachers in planning class
work.

INVOLVEMENT by Negro
and White school leaders in
learning situations where un-
derstanding and racial
harmony will grow.

Familiarization of a c h o ol
leaders with practical prob-
lems of desegregation.

Each of the pilot schools
included in the second phase,
will be supplied with an "ed-
ucational team" next`fall. The
teams will include specialists
in guidance, social work and
language skills and will pro-
vide intensive assistance in
crucial areas to help solve
problems which arise through

'desegregation.. i
Each of the pilot schools

will include two Negro teach-
ers a first time for faculty
integration for any of them.

Oakland Park Elementary
School is expected to have
490 White students and 84 Ne-
gro students; Rickards, 1,697
White students and DO Ne-

i gives; and . FL Lauderdale
High, 1,881 White students

., and 150 Negroes.
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Teachers Di iett Desecrc rea

By Carol Almond Web or
Of Our Braward Suresuni

FORT I.AUDEP.DALE ---
Nr.zro. It ; piemounet'd roe as
in Is:NI:I.:4-T tr.:1 GROW .vs
in g.!t 2 01566

That may sound like a
sir:p'e les;ion in pronouncia-
tion But to teacher; it can
n:ean the difference in accep-
thnce or rejection when fac-
u't:es integrate.

The point was brought out
Friday in the first of a series
of' workshops designed by
the Broward school system's
new civil rights department
to ease the problems of de-
segregating county schools.

The subject Friday was
faculty desegregation.
Wednesday the teachers,
Asa unse I or s and principals
chosen to be leaders in dc-
segregation will discuss inte-
grating the classroom.

If the attitude in one of 12
workshop sessions Friday
can be used as a guideline,
the fall desegregation pro-

gram in Broward should
measure up pretty well.

In an atmosphere of
good-natured incident -swap-
ping. the group tried to antic-
ipate problems that might
arise on faculties. They
found that, true to the say-
ing, little things mean a
lot ...

Such as the pronounciation
of Negro.

. Negro teachers and princi-
pals told their white counter-
parts that they completely
cool off when they hear Ne-
gro pronounced Nigra, or
Negra, They all sound too
much like the dread Nigger,
they said. And most Negroes

....110

don't like the reference "co-
lored."

And by the way, white
teachers were told, you'll
hear Negro children call
each other Nigger and it's
all in fun. But they'll bop a
white child for calling them
Nigger because the word

takes on *a different conn
1 tation coming from a white.

group anticipated more pro
; lems with the adjustment of

For the most part the

Negro teachers and staff to
white faculties than vice ver-
sa.

I As one Negro principal

blems

pointed out: -WI ha'! a
porary teacher ,-,%c!nn-.,,,.?
year and a whae teachPr
had to keep one of our Ne-
gro boys after 44-'nr,,,;. The
parent came in ragm-, and
wanting to 1-mie.v v. by hi;
child was being 'kept. When
he saw a white teacher walk
in the office all he said was

.'that's all right.'"
The principal thoughtwhite mixing could only

bring good to his school.
And little problems willoccur over familiarity, theteachers agreed.

Negro teachers, among the
most revered people in theirconnnimities, are loathe todrop the title of Mr. and
Mrs. they've worked so hardto earn, they said Friday.

Yet, if they go on a white
faculty where everyone is ona first-name basis, theydon't want to be the onlyone called Mr. or Mrs., they .agreed.

Leaning a littl,..knto the
classroom integration prob-lem. the workshop partici-pants agreed they would nottry to legislate social moresto accompany classroom de-
segregation.

One white principal point-.

ed out there had been a lotof problems this past year atNova High School becausewhite and Negro students
dance) together at social func-tions:

in this respect the teach-
!era agreed they'd continue tohave problems with parents
L--- but mostly with white
-Pareuts



`Truth' Year-I
On Mixing

ty4.p.1,1,
d Staff .Wr,

,..13ar4agrgatiiij-1
schools has run

ter)

?froward
moothly so

feer-exe6pt for a few incidents,
student leaders told a confab of
teachers this morning.

However, one student warned
that with more extensive inte-
gration planned for this term,
1966 could be "the year of
truth."

The hi-racial group of stu-
dents, speaking at the School
Leadership Training Conference
at Ft. Lauderdale High School,
agreed that perhaps the biggest
problem involved in desegrega-
tion is the breaking down of
group ties among both races,
which prevents full assimilation.

In classroom situations there
is frequently an attempt by the
teachers to obscure race prob-
lems, according to Don Mizell
of Nova High.

CONCERNED

"Instructors are concerned
with offending the Negro stu-
dents," Mizell said.

Bob Garment of Parkway Jr.
High said the Negroes usually
congregated among themselves
during free time and most
White students did not make
an effort to mix.

"This isn't really prejudice,"
Garment said. "Both sides are

nervous about mixing. Some.
one is needed to break the ice,

"Many White students from
families that aren't broad-
minded don't really know what
a Negro is. They aren't
equipped to understand them."

"The congregation of the
races into groups within the
school is not a problemjust
a fact," said Doug Silvis of Ft.
Lauderdale High.

Silvis said at Lauderdale High
there is a strong tendency in
all aspects to judge an indi-
vidual by his own merit. He
said some Negro students have
been accepted by the White stu-.

dent body, but that others, due,
to their shyness in a new en-, .
vironment, have not.

Negroes participate in many
clubs, Silvis said, but there are
none in the exclusive service
clubs, He explained no Negroes
have applied for these clubs,
which they must do to be in-
vited to join.

"The students and faculty.
have acted in no way either dd.
rimental or helpful to the de-
segregation situation," Silvis
said.

Priscilla Miller, one of the
first two Negroes to enter Pom-
pano Beach High, said she had
had no personal problems, but
at first noticed some resent-
ment.

"I felt somewhat lost at first
because there were only two of
us," Priscilla said. "This lone-
iness soon faded when I began
neeting new friends and teach.
ors. I have come to love and
Iherish my alma mater now."
She said Negroes participate

giddy in school activities and
trequent4 are invited to the
homes and parties of White
friends.

Mizell said that after ;
tory dance at Nova, several
gro athletes were called in by
an administrator; who requsatp

.ed that "to 'protect Nova's
image," the boys refrain from.
*dancing with !bite girls WU*.
'future 'Lapcwi

a'

1'
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(Staff Writer)

A DaniaStirling Iligh Schent
..iphorpore was called into the
guidance office the other day.

What's the problem, he was
asked. OCT 2 7 VS

The student, a transfer from
,Attacks. had not fareu el
fiuring the grading period.

He said he knew his grade
%%vie terrible. But he liked
Dania-Stirling. He felt he wte.
learning something and ht
hoped the teachers would heal
with him just a little longed
until he got himself straight-
ened out.

The student
was talking to
one member of
a three-mcm
ber team at
the school;
working;
through a fed
eral govern,
ment grant
especially forhelping
smooth out
the school in-

egration process.
The team's job,is to try to

issist all students and teachers
ti any way possible during
his first year in the hope that
text year the school can carry

without the help of the ex-
erts.

lot of the job deals withl
he students' image of them-
i,lves, said Elaine Voight, the

-tuidance specialist.
She said the team is trying

to get all students to think of
liemselves as worthwhile chi-
mos worth having teachers beat
with them. Attacking this prop!
gem sometimes involves just
talking to the student and find
ing out his problems.

SHOVE BOTHERS

A student who gets shoved if.
the hallway by accident an..
who is wondering whether In
was shoved because of his rae(
or just by accident isn't goino
to learn very much the next(
school period, she said.

Montford Johnson, a socia!
v.orker, visits the homes olt:.0 Negro students at Dania
Stirling and explains the situai
tion to the parents.

..,4

GRETCHEN

Julln:,,n said he tells then
out the special reading pro

.t -am offered at the school In
youngsters and encouragi.

:1 em to permit their children
If! volunteer if the child need.
it

'Micro's a terrible stigma
About reading," said Angeli!
Hiffy, the reading specialist
',lie said students think they art
inferior if put into a reading
(ass.

Mrs. Duffy tries to help do
Hodents learn ways to stuck',
!and improve any part of the
reading program in which they;
ought be having problems. Thc
classes, however, are volun-
tary,

A lot of the teams' work also
involves helping teachers de.
Rim curriculum for their class.

One teacher was assigning a.
creat deal of homework in the
classes, Mrs. Voight said. He
was worried because several of
the students did not do it.

Montford's investigation re-
vealed that one of the students
could not do it because he had
several brothers and sisters at
home and no place to study.

In addition, the team, re-
sponding to the teacher's plea
for help suggested he split
class into groups so some wee,
doing basic work, some mediunri,
and some accellerated that
way everyone would learn

"This is . a common way
of teaching in elementary
schools," said Mrs. Wight,
"But It isn't in high schools." 1

The method of teaching which
seem to benefit all students at
Dania-Stirling and other pilot

.

schools may be used to smooth,
over integration in other county'

1 As the ensiling school year
!progresses, Dandy said six oth.;
!er school leadership training
{programs will be held, ending
!on May 20, dealing with any
1problems arising in faculty in-
tegration,

Depending on the particular
problem, specialists in such
fields as sociology, human rela-
tions and psychology will bei
tealled in,

The s ic o n d "orientation"
;session Aug. 24 will involve Mir.'
iticipation of White and Negro
'junior and senior high school
istudents from seven schools in
the county.

1

fir. Harry McCointTsTassis
itant superintendent of schools.
will discuss "Students Desegre
gation." Dr. Gertrude Naar, di.
rector of education for the B'nai
B'rith Anti-Defamation League,
will be the main speaker.

White and Negro students,
who've experienced some de
segregation in the past, will re-
late their experiences. They
will represent schools in Porn-,

...
patio Beach, Deerfield' Beach,
1Nova High, Parkway, South
iBroward, Rickards and Ft.
;Lauderdale.

i CONSULTANTS SLATED.

In the afternoon session of
Phase B, Dr: Noar and Samuel
Etheridge, assistant secretary
for field studies of the National
'Education Assn., will serve as
consultants in small group
workshops for teachers.



it i
.trator of the

I1114-11:51,1 program said
Nlirtiar-ti-c. lie heves sno. Iled
,% .1 curricular act it'll les
:hook! become part of the
egular school day in all

firoward County schools
William E. liandy suggested

hat more y1011110 he placed
*in the social side of school
the after members of the Civ-

1 Inghls 1,;(1t1r;ili()11;11 Te:IM
ltnrir Pottlr''; IliorIN on the
jrqi-o.ceat ion of area schools.

extra curricular pro-
tram should he part of the
;Owl day." Dandy said.

David Ilogr guidance spe-
'Nisi. at Soul it Broward High
;allot, proposed lowering en-
xance standards for certain
extra curricular activities.

"We fey, the school pro -
tram should he designed to
increase the experience of
:ulturally-deprived students,"
llogg said.

Both were quick to point out
the 9liggestinns applied only
to "intereA clubs", and not to
honor societies Or athletic
teams.

"These interest dohs should
he open to any student who's
interested in joining, re-
gardless of his grades," Hogg
said. He noted many of the
clubs are now open to only
I hom students who maintain a
hirh grade level.

Dandy said by reducing
regular class periods five
minutes each, there would be
time for a short club period
during the school day. He
wanted to keep the eight,
voluntary, however.

Lanier Junior High School
in Hallandale has had a corn-.
pulsory club activities period'

clubs, said the 40- minute peri-
ods are very popular and
have created no problems,

The students preside over
the "co.curriettlar" activities,
he said, hut the morning ses.
sions are under the indirect
supervision of teachers.

NO MAJOR PRORLEMS
The reports given by mem-

bers of the Civil Rights Edu-
, rational Team indicated no

major problems have beer. ,'
encountered in the desegrega
tion of Broward schools.

Squelching rumors "that we:
have a blackboard jungle situ.'
at ion in Broward County,"
Dandy said he has visited 25
area schools since last August'
and "1 die not find any where
the problem of discipline has!
been ignored.

"Anyone who thinks you,
can run a school for nine;
months without disciplinary' .

problems doesn't know much!
about education," he added.

Mary Cunniff, a social{
worker at Deerfield Penchi
Junior High School, said A&
feels requests from both Ne-'
gro and White parents to have
their children transferred out:
of a desegregated school are
often just excuse for the str-
dent's misbehavior.

'Mary Kyle, a reading s
cialist at the same sch
.stressed efficient. reading a
means of improving Comm

. Winn between students.
"Our world is a ma

world," she said. "The eff
of reading disabilities
numerous and someti
tragic. Frequently, it lead
maladjusted behavior.

4

for the past six years. It is Mt1AKL. _;,; .;.
the only school in the countyl
with a scheduled club period. 'I,

Lanier Principal. A. Quinn.
Jones Jr., noting.his students'
mat, join one #.1141Y- "al

j
.,4j

FCA
Of Our %rewire Sumo

FORT T.A111)1at DALE
sphool civic r Jot!: leaders
have come tip with a broad
base of long-range projects
to make desegregation more

-effective in firoward schools.

. The pogresc report of the
civil rights eduratirntaal
teams orkiiig tinder right s

Arise! or William Dandy will
.lie g wen t Imlay at a aehool
. leadership Irainhrg program
workshop a I Noit High
School.

Al 2 .m. 1)1.. Michael .1.

Slotee. director of the South
Florida Dosegregat km Cen-
ter, School of Educntion, thii-

,versity of Miami, will inter-
tpret. the new guidelines from
'the Department of Health
Education and Welfare.

The school rights special-.
ists soldier! desegregation

:problems in the areas of
r e a d i n g, guidance, social
work and eurrIculimi

Among reenmoiialations
Ifni. improvement were:

READING 1,Ntend
school library services be
vond the regular silhool day;
improve the reading pro-
gram in elementary, Junior
and senior highs, add trained
reading and speech personnel
and increase diagnosis and
services.

011,11DANCE,-- Add guide

anee perFormel in secondary:,
My ads and star) ev.1):1110.
Roy:rant Sff each may have.,
first. -ha int experience %vorlo:
ing with staff and students
of the opposite. 170.11: refIX:1111-:.
Inc grading practices in
sonic schools: put more em-.
phasis on the Interpretation
of lost results of the cultural-
ly deprived as it applies pl
currioni it m revision nntl
teaching process.

SOCIAL WOHlt 1;,91911-
11sli required teaching In
gloat health practices and
personal hygiene for all low.:
or grades and as a senior
high elective; add NcQrs)
deans to assist with sensitive
disciplinary action involving
many Negro pupils in de..,
segregated Secondary
schools, instill within each
teacher the necessity of disni0,
plining students based upon
worth without regard to
race, creed or color; Increase'?
provisions 'for free lunches to:
needy, clothing to needy, ;
dental, visual and medical
examinntions.

(4111t1t1C111.11111 Encnur.
age a more, concerted (glint
for public kindergarten slid
nursery schools; revise eon:
tent and approach in teach-it
Ing American history will?:
emphasis on achievements .,
and contributions of minori-1:
ty groups, especially the Nei
gro; expand the pre- vocation."
al offerings in .tha junloti

;.111gh sehoola. r/04
si 41.



Youths In Mixed Schools
APR 9 1967

Tell Of Gains, Problems
aeoleiG -

44tiritiirNettgrife
(Staff Writer)

A school doesn't change just
because It's Integrated, a

By DON EDIGE
0 Our artward Iur17/ft

t.tV-al-iiDAVIE A select group of higi choorstudentssome of Broward's top educators urday theylike to .see racially integrated social functionsth..-e-.:ghout the county.
In a blunt, no-punches-pulled conference with teach-ers and principals, student panelists said they didn't nec-rssari:y want Integrated dances and parties but believed

glee them 7.i try.

Nett Broward schools stopped holding (latices soonafter they were inteerated. Before they were stopped,several fights broke out.

6;4'11'6

group of Broward students
who are in integrated schools
said Saturday.

The aludents 10 of
met with teachers at

In the conference sponsored by the School Board's

Civil Rights Administration, the students criticized thepress Saturday for what they considered too much em-phasis on trouble that had occurred at the dances.
The conference part of the Civil Rights Adminis-

tration's leadership training program also produced
these developments:

A LEADING Negro educator from California told
Broward teachers the success of integrated staffs de-pends on white teachers.

CONFERENCE Chairman William Dandy said hewants the student panelists to visit schools throughout
the county at the invitation of local principals.

PANELISTS said they believe students learn betterin integrated schools because they can share a widerrange of experiences.
Dr. Marie Fielder of the University of California

said Negro teachers are at a disadvantage because eveNegroes have been taught by society that white instruc-
tion is superior.

"If you are a' white teacher and your students thin];
Negro teachers are inferior, it's up to you as a colleague
to correct them," Dr. Fielder told teachers at the confer.
ence.

She said the belief in superior white instruction is
"nothing but American racism.

"Unless you and I can join hands together, this situa-
tion won't change."

She said many Southern Negroes are disappointed
when they go to schools in the North because they often
have Negro teachers.

Bich School for a special
workshop to help smooth inte-
gration in the loal schools.

them "I feel things haven't
Nova changed," said Priscilla Affl-

ict., one of the first two Negro
students to integrate Pont-
perm Beach Senior High

"After all, the same netivi
ties go on and in sports I feel
if it weren't for the Negro, we
wouldn't he as far as we
arc," she said.

Ann Prosser, a White stu-
dent at Deerfield Beach
Junior Iligh School, and Joyce
Courtney, a White student at-
tending Parkway Junior High
School, both agreed with Pris-
cilla.

"I'm proud of our school
because I feel we accepted
integration belie!, thanmost,"
Joyce said of Parkway.

"I'M much more proud of
my school and my community.
now that I'm in an integrated
school," said Larry Fox, a
White student from South
Broward High School.

The one thing students did
appear to recent in their inte-

j grated schools was the cutting
out of all school dances.

Pat McLane, a White stu-
dent from Pompano Beach
Senior High School, said the
dances were canceled because
of pressure from parents. He
Said older people were wor-
ried about What might happen
at dances.

By having them cut out, Pat
said, "We're never going to
find out what would have hap-
pened."

I Joyce said Parkway cut out
dances, ton, and she felt if

, there was one it would result
in a lot of publicity because of
all the publicity Parkway has
already had over its school
integration.

Bruce. Ramo, a White stn.
dent at Dania-Stirling High
School, said students were
told by the school principal
that Whites and Negroes were
not to dance together.

Students also pointed out
they would feel more comfort-
able in school it other people
backed school integration and
they felt both Negro students
and White students were
"stand.offish" at times.

The panel was moderated
by Dr. Marie Fielder, profes-
sor of education at the Uni-
versity . of California, who
praised Broward for trying to
work on the human relations'
part of school desegregation.



Introduction

During the past year, desegregation of schools was accelerated

significantly in the Broward County School System. The realization that

many problems will always occur in a major change of this type made it

evident that a well-planned program was needed to assist educators in

acquiring those knowledges and skills necessary for dealing with these

problems. Therefore, a two-phase program attacking desegregation problems

was initiated by the Broward County Board of Public Instruction, supported

by a grant from the United States Department of Health, Education and

Welfare Office of Education. The primary purpose of this program was to
assist selected school personnel in providing programs and experiences

vital to the achievement of smooth desegregation.

Phase Al the School Leadership Training Program, provided in-service

experiences for:

1. 52 Elementary and Secondary Principals
2. 20 Secondary Guidance Counselors

3. 52 Elementary and Secondary Curriculum Assistants

4. 108 Elementary and Secondary Classroom Teachers

These persons were directly involved in the desegregation process,
representing those schools in the County that experienced faculty or
student desegregation for the first time. The classroom teachers included
white teachers working in predominantly Negro schools and Negro teachers
working in predominantly white schools.

There were eight in-service training sessions during the school year.

Experts in the fields of psychology, sociology, and human relations made

outstanding contributions by providing invaluable information, suggestions,
and recommendations relative to the following areas of concern:

Topics

1. "Faculty Desegregation"

2. "Student Desegregation"

3. "Communication Skills"

4. "The Social Class System
in America and Its Impli-
cation for the Education
of the Disadvantaged Youth"

Speaker

Mrs. Ida Ratcliffe, Director of
Secondary Education--Northwest District,
Dade County Board of Public Instruction

Dr. Gertrude Noar, Educational Consultant,
Anti - Defamation League, B'nai B'rith,
New York, New York

Mrs. Charlotte Brooks, Supervisor of
Language Arts for the Public Schools,
Washington, D. C.

Dr. Ralph Roberts, Chairman, Department
of Counseling and Guidance, University
of Alabama
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Topics

5. "Testing Program For the
Disadvantaged Youth"

6. "Progress Report of Civil
Rights Educational Team
Interpretation of the
Department of Health,
Education, and Welfare
1967 School Desegregation
Guidelines"

"Student Desegregation As
We Experienced It"

8. "Evaluation of School
Desegregation"

Speaker

Dr. Allison Davis, Professor of Education,
University of Chicago, Chicago, Illinois

Civil Rights Educational Team

Dr. Michael J. Stolee, Director, South Florida
Desegregation Center, School of Education,
University of Miami, Coral Gables, Florida

Selected Students From Broward County School

System
Moderator - Dr. Marie Fielder, Professor
of Education, University of California

Dr. Harry McComb, Assistant Superintendent
for Instruction, Broward County School
System

During each of these sessions, small group discussions were conducted under
the direction of a consultant, to provide each participant the opportunity
to explore in depth problems encountered in the desegregation process. As
indicated abo7e, in two of these sessions, students from selected public
schools within the County related their experiences in school desegregation
which provided the participants with insights and perceptions of the students'
views.

Phase B, the School Pilot Program, was designed to maintain instructional
quality in multi-ethnic schools and provide expert assistance in critical
areas of the school program in the four Pilot Schools. These schools, formerly
all-white, were selected because of their high concentration of Negro students
and integrated faculties.

Each Pilot School was assigned a separate school-based Educational Team
comprised of specialists in the areas of guidance, reading, and social work.

The Guidance Specialist worked with students and teachers (Negro and
white) in both individual and small group situations attempting to identify
and solve specific problems. Data on student's past and present school
performance and information necessary for program planning were interpreted
as a means of improving the instructional program.

The Reading Specialist coordinated school-wide attempts at reading
improvement into effective developmental, remedial, and corrective programs
designed to accommodate the needs of all students.

The Social Worker maintained regular communication between the home and
the school and appropriate community agencies. Prime attention was given to
the improvement of the attendance of the Negro students. Through the con-
certed effort of the Social Worker, in cooperation with appropriate community
agencies, assistance was provided for the less fortunate students.
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To implement one of the major functions of Phase B, a special training

program in Communication Skills was conducted involving the principals and

selected teachers from the four Pilot Schools. These programs, under the

direction of the Language Arts Supervisors from the Broward County Division
of Instruction, provided the participants with those skills necessary to
deal with the dialectal and other speech patterns of many Negro students.
Consultants in the various areas of communication provided expert assistance.
The participants in these programs prepared a document which contained
recommendations for the improvement of programs in language arts instruction
for the disadvantaged students in multi-ethnic schools.

One of the culminating activities of this two-phase program was the
formulation of a set of guidelines. This document was prepared by a selected
group of participants from Phase A, the School Leadership Training Program,
with the assistance of the Educational Teams from the four Pilot Schools.
The primary purpose of this instrument is to assist school personnel involved
in the desegregation process by providing suggestions relevant to smooth
desegregation.

Desegregation will continue in the Broward County School System.
Problems will inevitably arise. Therefore, the experiences, knowledge,
and skills obtained as a result of this program should assist in providing
educators with those competencies paramount to successful school desegregation.

Without the guidance and assistance rendered by the South Florida Deseg-
regation Center, University of Miami, progress would have been animal. Our
thanks are extended to those persons from this agency who gave so willingly
of their knowledge, support, and time.

William Dandy, Project Director
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PREFACE

This report represents an effort to provide evaluative data relevant to
a Two-Phase Project concerning School Desegregation Problems in Broward
County, Florida (OE Grant No. 0E-6-36-19011). In the interest of simplicity,
the project will be designated as the Civil Rights Project in this report.

The findings of any research report must be considered in terms of the
procedural limitations associated with the various aspects of that report.
In general, the types of evaluative procedures used in this report were
based primarily upon practical rather than theoretical considerations. The
Division of Research attempted primarily to provide a useful flow of feed-
back to the project director.

Since it seemed likely that some of the problems associated with the
Civil Rights Project might include matters of great sensitivity to those
involved, great care was taken to protect the anonymity of all persons who
responded to any of the evaluative instruments. In applying these safeguards,
it was necessary to forego some forms of analyses which would have been very
desirable from the standpoint of evaluative considerations.

A further major procedural limitation is associated with the instruments
used for evaluating the project. With the exception of the Florida Scale
of Civic Beliefs, these instruments were essentially ad hoc constructions.
The instruments were for the moat part developed in collaboration with the
project director in order to insure that the responses had at least a "face
value" relevance to the goals of the project.

Further limiting statements will be incorporated into relevant sections
of this report.

Positively, the evaluative data included in this report served a prO-
tical function and may be of general interest to other school systems, !

educators, and lay persons concerned with problems associated with school
desegregation. Although none of the findings reported herein could be
safely generalized (i.e. - posited to hold for groups other than those e;,?ctu-
ally sampled in this report), some of the data are richly suggestive ofj
possibilities for future study. 3

This evaluation is organized in reference to the two major phases lof
the project, i.e., Phase A--The School Leadership Training Program and t`
l'hase B--the Pilot Schools Program.

A copy of each evaluative instrument used in this report is appended
to the report, in the order in which data derived from these instruments are
treated in the main text.
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I. Phase A - School Leadership Training Program

A. The Florida Scale of Civic Beliefs

The Florida Scale of Civic Beliefs (FSCB) is an instrument
designed to measure socio-economic values on a liberal-conser-
vative continuum. The FSCB was developed and copyrighted by
Ralph B. Kimbrough and Vynce Hines. This instrument was admin-
istered to participants in the Leadership Conferences during the
first and next-to-last conference sessions. One purpose for
using this scale was to obtain an estimate of the socio-economic
viewpoints characteristic of the participant group. Another pur-
pose was to have a means of assessing any salient changes in
viewpoint which may have occurred within the group during the
course of the year.

Space prohibits an extended discussion of the areas measured by
the FSCB. A factor analysis indicated that the items on the form
of the scale used in this study were loaded highly on a single
dimension. This is to say that it was indicated that political
liberalism and conservatism represented a single global dimension
which incorporated and integrated a variety of beliefs about the
nature of man and the social order. If this interpretation were
valid, FSCB results would provide an indirect measure of a person's
probable attitude toward other racial groups. It is, however, by
no means established that conservatism on economic matters is
necessarily directly related to conservatism on racial matters, or
that either or both are directly related to conservatism on educa-
tional matters. Factor analysis of subsequent forms of the FSCB
has cast doubt upon interpreting political liberalism and conser-
vatism as a uni -dimensional characteristic. For a more detailed
treatment of these matters the interested reader is referred to
the references listed below. (1), (2), (3).

(1) Vynce A. Hynes, "Development and Factor Analysis of a Scale of
Liberalism-Conservatism," Research Paper presented at American
Education Research Association, Chicago, Illinois, February 12, 1963.

(2) Daniel U. Levine, "Liberalism, Conservatism, and Educational
Viewpoint," Administrator's Notebook, XI, No. 9.

(3) Seymour martin Upset, Political Man: The Social Bases of
Politics (Garden City, N.Y.: Doubleday and Company, Inc. 1960)

Each of the ten items on the FSCB has a possible score range of
from 1 to 5. Low scores represent the conservative and high scores
the liberal ends of the continuum. Total scores may range from 60
to 300. A total score of below 180 may be taken to indicate a
conservative position, and above 180 as indicating a liberal
position.



The following table summarizes the mean FSCB scores of participants
on the August 1966 and May 1967 administrations of the instrument.
Participants are grouped according to race and position. The sym-
bol n indicates the number of persons in a given subgroup who took
the test. The symbol X represents the mean or average score. N
represents the total number of persons taking the test at each
administration.

Table I

FSCB Mean Scores by Position and Race

White Negro Total
Aug. 1966 May 1967 Aug. 1966 May 1967 Aug. 196 May 1967

n X n ir n X n 7 n X n
Teachers and
Counselors 67 204.0 56 200.3 55 206.6

Administrators 32 191.6 26 195.3 16 215.4

48 205.2 122 205.2 104

12 210.0 48 199.5 38

202.6

200.0

Totals Vg 199.9 82 T96.9 71 .6720 WI= N=170 7657N=747 200.8

Inspection of Table I indicates that the mean scores of participants
tended to be liberal. There was a slight drop in scores between August and
May. A t value was computed to assess the possibility that differences
between August and May scores for each of the eight subgroups (n's) and the
tots. group (N) could be attributed to sources other than chance variations.
In no case did the value of the computed t exceed .9; thus no basis was
found for attributing the differences between Fall and Spring results to
any source other than chance.

However, it should be noted that the statistical procedures which nor-
mally would be used to compute t values for comparisons of this general type
could not be applied in this case. In order to protect the anonymity of
respondents no provision was made for identifying questionnaire responses by
persons. Thus, it was impossible to obtain the differences between each
individual's Fall and Spring scores. Had this information been available,
a more sensitive test of significance could have been applied.

To state the matter in another way, when the same individuals are
tested twice with the same type of test across an interval of time, the two
sets of scores will be correlated. This is to say that because the same
persons have replied in both cases to the same types of questions we can
almost always expect consistent relationships to exist between their responses.
These relationships, the influence of intervening circumstances and events,
and chance variations account for the total group variability of the second
set of scores. In the case of the FSCB comparisons we were interested in

2



determining whether intervening circumstances and events, (i.e., attending
the conferences, teaching in desegregated schools, changes in the polit-
ical climate, etc.) accounted for significant differences between the May
and August scores. If the correlation effect between the scores were con-
trolled (by simply obtaining the differences between each individual's
Pall and Spring results), the variability of the total group would be
considerably reduced. In other words the total variability would now be
constituted only of the influences of intervening circumstances and events,
and chance variations (sampling error). The reduction in variability
would in turn increase the possibility of obtaining statistically signi-
ficant differences.

In order to explore further the characteristics of participants,
analysis of variance procedures were applied to both the Pall and Spring
results in an effort to identify any significant differences in responses
which might be due to the factors associated with race or position.

Tables II and III summarize the results of this endeavor. The die-
proportionality of the subgroups necessitated following procedures for
adjusting between subgroup sums of squares as outlined in the text cited
below. (1)

Table II
Pall 1966 NCB Scores

Multiple Classification Analysis of Variance,
Adjusted for Itsproportionality

Source of Variation Degrees of Freedom AgVusted SS eaz...taLNiare

Race
Position
Interaction (Race X

Position)
Within

Totals

1 2,696.6 2,696.6
1 755.3 755.3

1 3,553.5 3,553.5
166 145,356.7 875.6
169

R ac er
1,166 =11§2§le= 3.08

M:6
. Position!

1,166 =
...1414=

.86

Interaction!
1,166

= 3,533.5 = 4.06*

*Significant at .05 level.

(1) Wert, Neidt, and Abmann, Statistical Methods in Educational and
Psychological Research, Appleton-Century-Crafts, Inc. New York, N.Y.
Chapter 12, page 211.
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Table III
Spring 1967 FMB Scores

Watiple Classification Analysis of Variance,
Adjusted for Disproportionality

Source of Variation Degrees of Freedom Adjusted SS Mean Sews

Saco 1 1,785.26 1,785.26
42.292.29
629.03

Position 1

Interaction 1 629.03

Within 138 906.05

Total 141

Race Fi ixo = 1,785.26 = 1.97

Positiog
906.05

1,138 42.29-gm
Interaction!10

m 629.03
-1637175

= .05

= .69

Tables II and III indicate that neither race nor position accounted

for a significant difference in the variability of FSCB scores in either

the August or May administration of the instrument.

The only result which was statistically significant was the interaction

effect for the Fall administration. This might be loosely interpreted as

due to the "contradiction" between the tendency for white administrators
to be more conservative than either white or Negro teachers and the tend-

ency for Negro administrators to be the most liberal subgroup.

Tbis interaction effect was not significant in the Spring analysis.

Inspection of Table I indicates that the mean for Negro administrators

was lower and that of white administrators was higher in the Spring than it

had been in the Fall.

That race and position did not show up as statistically significant

sources of variability in FSCB scores between the subgroups is in itself a

matter of interest. An interest in further exploring this putative charac-

teristic of the participant group stimulated repeating the analyses reported

in Tables II and III, but using a different criterion measure. The results

of a questionnaire administered at the last conference session and used for

evaluating the overall effectiveness of the Leadership Conferences were used
for this purpose. The data derived from that questionnaire are reported and
analyzed in quite a different fashin in a subsequent section of this report.
For the purpose of assessing the influence of race and position upon varia-

bility in participants' evaluations of the overall effectiveness of the con-
ferences9 scores on the 12 items comprising the Leadership Conference
Evaluation Questionnaire (ICEQ) were weighted and summed in order to yield

a Total Score. The scale of responses used for evaluating each of the LCEQ
items was based upon the participant's rating of the contribution he felt

that the conferences had made toward the implementation of the goals suggested

by each item. The scale follows:

* see page 12
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1. Significant positive contribution

2. Positive contribution

3. Did not contribute

4. Negative contribution

5. Significant negative contribution

The summed total scores for the twelve items on each questionnaire could
range from 12 to 60. A score of 12 would indicate that a person believed that
the conferences had made a significant positive contribution toward the imple-
mentation of each of the twelve goals. Scores ranging below 36 would indicate
that positive responses outweighed negative ones. Scores above 36 would indi-
cate that negative responses outweighed positive ones.

Table IV summarizes the mean scores, as interpreted above, for participants
in the Leadership Training Program.

Table IV
LCEQ Mean Scores, by Position and Race

White Negro Total

n 3r n 3r n
.
X

Teachers and
Counselors 59 23.8 67 23.6 126 23.7

Administrators 25 25.8 17 24.4 42 25.2

Totals 84 24.4 84 23.7 N = 1b, 24.1

Inspection of Table IV indicates that the participants tended to give
positive responses to the questionnaire items.

The results of the application of analysis of variance procedures to the
data summarized in Table IV are reported in Table V.
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Table .V

LCEQ Scores
Wultiple Classification Analysis of Variance.

Adjusted for Disproportionality

Source of Variation Degrees of Preedom, Adjusted SS Mean Square

Race 1 9.28 9.28

1 71.29 71.29

Interaction (Race and
Position) 1 13.10

164 6,906.88

167

Race i 14.7 9.28 = .22

Position
p
1,167 71.29 = 1.69

Interaction119167
13.10 = .31

4c.1-4

The data in Table V again provide no basis for attributing the obtained

differences between LCEQ scores for Race and Position to other than chance

factors.

On the basis of the analyses reported in this section, it seems reason-

able to conclude that (1) significant changes did not occur over time in

characteristics assessed by the FMB and that (2) race and position did not

significantly influence participants' responses to the PSCB and LCEQ. In

terms of the matters sampled by these instruments, administrators and

teachers - Negroes and whites--who constituted the participant group held

rather similar points of view.
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B. Continuing Evaluation of the Conference Sessions

In order to provide the project director with feedback from
relative to the speakers and the small group sessions, in which participants
worked following the presentation by the speaker to the total group, the
Research Division formulated two brief questionnaires: The Small Group
Evaluation Questionnaire (SGEQ) and the Speaker Evaluation Questionnaire (SEQ).

The Small Groin Evaluation Questionnaire

The SGEQ was administered to each small group, commencing with the
third conference session. The brevity of the SGEQ and SEQ rendered rigorous
analyses impractical. Results were tallied and reported to the project
director after each conference session. In the interest of space a detailed
enumeration of these responses is not included in this report.

The SGEQ results were particularly helpful as a means of identifying
"difficult groups" and/or "ineffective consultants". The project director
was able to take SGEQ data into account in seleoting consultants.

When OM responseefromthe fourth session revealed an increase in
negative sentiments, a change in the composition of the groups was indicated
for the next conference session. Previously, the groups had been homogeneous
in that group membership was contingent upon position and school level, i.e.,
counselors, elementary teachers, secondary teachers, elementary principals
and secondary principals met in separate groups. At the next conference
session eadh group contained a mixture of administrators, counselors, and
teachers frog both the secondary end elementary levels. Subsequent SGEQ
responses indicated a positive reaction to this change.

The Speaker Evaluation Questionnaire

The SEQ was also administered at each session, commencing with the
second conference meeting. This questionnaire provided information about
the reactions of participants to the speakers. This information could prove
to be of some value in securing consultants for future county projects in
the various special areas covered by the sessions.

SEQ discussion items provided the director with an indication of the
qualitative impressions of participants. At the as time these items pro
vided participants with a means of expressing their sentiments.

The following statements represent a sampling of the responses of
participants to discussion items covering two sessions. The items and
samplings of comments associated with positive and negative replies to
each item are given below:

item (SEQ question 1)

Was anything about this speaker and/or his presentation disturbing to
you? If so, briefly explain.

Comments from some of those who responded "yes" to this item:



Too much like a college classroom lecture instead of the type of

presentation which we could have profited from.

Personally I was disturbed because his speech was a bit like a
lecture given in some psychology course. I generally prefer and
enjoy speeches that are informal, and I believe I get more out
of them.

Seemed his delivery was geared to undergraduates--he "spoke down".

I feel the speaker lacked the proper speech inflection to make
his talk as dynamic as possible.

He repeated himself many times. Not enough enthusiasm.

Too fundamental --if a teacher didn't know what the speaker was
trying to explain, the teacher should have been stopped teaching
long ago.

The speaker did not relate enough specifics of the situation.

His voice or use of inflection in speaking could improve. He was
very well-informed but wasn't dynamic enough.

Item 2 (SEQ question 9)

Would you wish to have this speaker repeat today's presentation to
your total faculty? Briefly explain the reasons for your answer.

Comments from some of those who responded "yes" to this item:

I think he would help to broaden the teachers' views concerning

behavior patterns. Many of our junior high teachers need addi-
tional exposure to child psychology and human, behavior.

We are dealing with the whole faculty, student body, and com-
munity, therefore, the more who can receive such information,
the more effective it would be in bringing about changes.

This is needed to see how a person from Alabama really feels
toward these problems.

Some of his remarks were particularly well taken, and a few of
the situations he mentioned are specifically related to my school.

She is well-informed and able to enliven a tired group.

Yes! This man spoke of the proper attitude necessary to accomplish

anything but particularly integration.

Although much of the presentation is covered in sociology courses

which the teachers would have had, I think there is sometimes a
tendency in our classrooms to forget the role we play in the devel-

opment of the child's self-concept.
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Comments from some of those who responded "no" to this item:

Not particularly. I feel we need a person that can deal with our local

situations.

He said what has already been said by many people and didn't give any-
thing really concrete.

What he really said was--"Be a better teacher", and I do not feel speeches
will give teachers that extra needed incentive.

No --the subject matter was repetitious of any psychology course dealing
with self-concept.

The views expressed by this speaker are those espoused by the faculty
of my school. We need new, dynamic speakers to revitalize our sessions
instead of repetition. (All of Broward County doesmaybe then Florida
will rank higher than 37th in education.)

It was useless, our faculty has developed mentally beyond his aims.

I feel that our faculty would receive it in the same manner in which
it was received todayboredom.

I think many of his statements are becoming more and more self-evident
and need not be "rehashed" before those who are already aware of them.

The members of the faculty who are present today can report the main
ideas to those not present.

Item 3 (SEQ question 10)

Would you wish to have this speaker make a presentation to the parents at
your school? (Please explain briefly the reasons for your answer.)

Comments from some of those who responded "yes" to this item:

Yes, but not the same presentation as today. One that would be designed
for parents, to present them with the reasoning behind their children's
behavior.

So that parents as well as teachers may benefit from this meaningful
information.

Helps parents to understand the problems of their children.

Yes, because everything he said would be quite meaningful and probably

would be emphasized more coming from him.

Yes, she simplifies issues without talking down or insulting one's

intelligence.

Our community needs updating on current educational thinking.

9



I feel that in many ways what he had to say is as much if not more
relevant to the home than to the school.

He could give the parents a better understanding of the White people
they might come into contact with.

If we could get the parent to the school.

Comments from some of those who responded "no" to this item:

The parents wouldn't particularly benefit from psychological concepts.

They (the parents) aren't (most of them) thinking on this level.

They wouldn't understand what he was talking about.

The speaker would be on too high a level for the parents, a large
number that is.

Item 4 (sEQ question 11)

Do you believe that this speaker would have something to contribute to
the pupils at your school; that is, would you want him to make a pre-
sentation to your student body? (Please briefly explain the reason
for your answer.)

Comments from some of those who responded "yes" to this item:

Slanted toward the student better understanding himself.

This may help to improve attitudes toward each other in the school.

Many boys and girls act in this way and this would help them to under-
stand their own actions and might tend to have them analyze and better
understand their behavior.

Students could benefit from learning of the concept of self and its
value.

Comments from some of those who responded "no" to this item:

He would probably be more effective in an individualized conference
situation.

I feel that I can share the information that was shared with me.

Question inadequate in detail. Cannot draw conclusion. Speech made
today not suitable for elementary children. Need to know topic of
presentation before giving opinion.

I'm sure most of them would tune him out even before he began because
he's White and from Alabama.

I think it would be rather difficult for this speaker to interest
elementary school children.
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Not necessary--I feel the youngsters are influenced by the adults of
the community. They are the ones who would benefit.

He probably could not hold their interest.

One presentation of the subject matter involved would hardly be effective
or corrective.

Our principal solves our racial problems, before they develop into any
thing serious.

It would be a waste of time.

Norstudents, in general, wouldn't appreciate the depth of this speaker's
presentation.

They wouldn't understand what he was talking about.

The students for the most part are too immature to accept such a speaker.

summary:

It should be emphasized that the SEQ comments summarized in this section
were included in order to display the types of feedback this instrument made
available to the project director. They should not be taken as indicative
of the overall effectiveness of the two speakers at these sessions. These
responses were chosen to illustrate the ranges rather than the frequencies
of the reactions evoked by the SEQ items.
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C. Final Evaluation of the Conference Sessions

The Leadership Conference Evaluation Questionnaire (ICDQ) was administered
to Participants at the final conference session. An analysis of weighted
and summed LCDQ responses was described in a previous section. (p. 6-7)
The ICEQ was designed to provide information relative to the participants°
ratings of the overall effectiveness of the Leadership Training Program
in terms of the objectives of this phase of the proposal.

The items included in this questionnaire were based closely upon the
stated goals of the conferences as described in the project proposal.
Tablell summarizes the responses to this questionnaire in terms of the
distribution by number and rounded percent of persons choosing each scale
rating for each item.

Table VI indicates that a majority of the respondents felt that the
conferences had made a generally positive contribution toward attaining
the goals suggested by each of the items. Items 1, 3, 5, 6 and 7, which
concerned matters primarily related to the conference sessions and affairs
at the participants° own schools, tended to receive the highest propor-
tion of positive responses. Items 2, 4, 9, 10 and 11, which concerned
more inclusive matters related to county-wide and community problems,
tended to receive the lowest proportion of positive responses.
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D. The Civil Rights Evaluation Questionnaire

The Civil Rights Evaluation Questionnaire (CREQ) was constructed in
order to secure feedback from county personnel relative to problems con-
cerning teacher and pupil desegregation. The CREQ was administered in
February 1967 to the professional staffs of four elementary, three junior

high, and three senior high schools in the county. The schools with the
highest ratio of Negro to white in relation to both faculty personnel
and student body were selected from three geographic areas of the county.
The schools selected were all predominantly white, because as yet there

has been no significant amount of pupil desegregation at predominantly
Negro schools.

The questionnaire proved of value in that it provided county admin-
istrators with a source of information regarding the relative magnitude
of problems encountered as a consequence of both faculty and pupil dese-
gregation. Of salient concern in this context is the encouragement these
results have toward implementing the progress of faculty desegregation

in the county. The data in general provided a source of relevant infor-
mation for planning guidelines for future desegregation policies.

The data depicted in Table VII compare CREQ responses of those who
participated in the leadership Training Conferences (participants) with

the respondents from the ten schools. (non-participants). It should
be noted that some persons in the participant group are members of the
professional staffs of the ten schools which furnished the non-participant
group. Participants included all teachers who were involved in faculty
desegregation, i.e., white teachers in predominantly Negro schools and
Negro teachers in predominantly white schools. Principals and other
selected personnel from the ten schools were also included in the partic-
ipant group. Consequently, of the 432 non-participant respondents, 94%
were teachers, and 97.5% were white.

The CREQ provided respondents with four choices for each item. These

choices were: Yes; Yes with reservations; No with reservations; No. In
Table VII the two positive choices were combined and reported as percents
for each item.

In order to secure a statistical estimate of differences between the
participant and non-participant groups, 2x2 contingency tables were con-
structed and Chi Square values were computed for each item. This procedure

provided information relevant to the question of the representativeness
of the participant group in relation to other county personnel.

It should be noted in interpreting Table VII that items 39-42 covered

matters which were not applicable to elementary teachers, e.g., athletic
events. The percentage of "yes" responses to these items was therefore
deflated in that about 12% of those sampled did not respond to these items.

The first 20 items on the CREQ relate to problems concerning faculty
desegregation. Items 21 through 40 relate to problems concerning pupil

desegregation.
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TAME VII

CREQ COMPARISONS

*indicates differences between the two groups significant at the .05 level
**indicates differences between the two groups significant at the .01 level

Items
Have you found that faculty members of the
minority group at your schools

1. have been generally accepted by their
associates?

2. have been generally accepted by students
of the majority group?

*3. communicate clearly verbally with the
pupils and other faculty members?

4. have been valuable resource people for
other faculty members?

5. have been able to handle routine
procedures efficiently'?

6. have, by their presence, contributed to
an increase in discipline problems?

*7. have assisted in fostering better
interracial understanding?

**8. are as competent academically as majority
group personnel?

9. have, by their presence, contributed to
serious disruption of normal parental
relations with the school?

**10. have, on the whole, made positive contri-
butions to the improvement of the total
school program?

11. have difficulty in handling discipline
problems when a child of the majority
group is involved?

**12. state their opinion concerning contro-
versial issues?

**13. are as reliable as majority group
personnel?

16

Participants Non-Participants

% Yee % Yee

97.0 98.4

97.6 97.9

96.4 90.5

72.9 65.4

94.1 90.8

14.1 16.9

92.3 83.8

91.1 78.5

5.3 7.8

87.1 69.6

22.3 19.3

74.7 57.7

95.8 86.1



TABLE VII

CREQ COMPARISONS

Items Participants Non-Participants
% yes % yes

14. have, by their presence, contributed
to the formation of disharmonious
faculty cliques and factions? 3.5 4.8

15. have, by their presence, contributed
to a decline in faculty morale?

16. are as friendly as the other members
of the faculty?

17. show, in general, as much school
spirit as the majority group?

**18. tend to be clannish?

**19. have been more enthusiastic about
effective new methods of teaching
than the majority group?

**20. have helped stimulate realistic
curriculum innovations?

**21. stimulated innovations and adjustments
in curricula designed to better meet
the individual needs of students?

22. opened up new opportunities to minority
group students for the development of
social skills and abilities?

3.5 6.9

93.5

90.6

8.9

40.6

88.8

87.3

20.5

13.6

56.4 33.8

65.9 48.1

74.7 69.9

23. led to an increased interest in and
awareness of the social problems
associated with race relations? 81.2

**24. led to an increase in discipline problems? 30.0

**25. lowered academic standards? 25.9

**26. caused a declile in attendance? 22.4

**27. led to increased fighting and conflicts
between students? 22.4

**28. helped bring about better interracial
understanding? 82.9

**29. led to a curtailment of extra-curric-
ular activities? 25.3

17

78.5

58.8

60.8

45.6

51.4

68.7

46.0



TABLE VII

CREQ COMPARISONS

Items

**30. restricted the benefits d:Nrived from
extra-curricular social activities by
majority group students?

31. provided minority group students with
better opportunities for achieving
their academic potentials?

Participants Non - Participants

% yea yes

19.4 43.7

70.0 76.2

**32* created problems relating to the use of
locker room facilities, showers, or
other aspects of the physical education
program? 17.0 26.2

*33. increased the possibility of serious
pupil disorder at football games and
other athletic events?

**34. has, if anything, led to an improve-
ment in behavior on the part of those
attending athletic events?

11.8 25.9

26.5 12.7

"35. increased problems associated with
busing students to and from school, i.e.,
misconduct in loading areas and on the
buses? 23.6 35.1

**36. contributed to a decline in harmonious
school-community relations? 20.0 37.8

**37. benefited majority group students by
expanding their awareness and accep-
tance of persons with different back-
grounds and viewpoints? 81.2 68.7

*38. led to a general decline in the academic
performance of all students? 12.9

**39. an increased number of remedial classes? 48.2

40. led to reactions by parents of majority
group students which have been harmful
to the school program?

18

31.8

71.1

24.1 30.3



Inspection if Table VII without regard to differences between the
participant and non-participant groups, indicates that the areas sampled
by the items relating to pupil desegregation tended to be mar- -?equently
perceived as problems than did the areas sampled by the items pertaining
to faculty desegregation. In brief, the respondents' viewpoints upon
matters relating to faculty desegregation tended to be more positive than
were their outlooks upon matters pertaining to pupil desegregation.

Comparisons between participants and non-participants indicate that
the two groups differed significantly on 25 of the items. Rine of these
items related to faculty desegregation and sixteen related to pupil desegre-
gation. On all CREQ items a smaller proportion of participants perceived
problems than was the case with the non-participant group. On the basis
of these comparisons it seems likely that the sentiments of participants
in the Leadership conferences were not highly representative of the view-
points of the county personnel included in the non-participant sample.
The CREQ findings indicated that relatively high proportions of the total
respondent group appeared to perceive problems associated with some of the
areas covered by the questionnaire. Application of analysis of variance
procedures to selected CREQ responses for the total respondent group indi-
cated that in at least some instances, the effects of race and position
did contribute significantly to differences in responses. In light of the
extreme disproportionality of the sample group (86% white and 90% teachers
and counselors) aid the ambiguities associated with interpreting single items
as well as those associated with the questionnaire as a whole, tInse analyses
were not included in this report. They are mentioned only because the refine-
ment and extension of such inferential methods may prove to be a fruitful
means of both (1) securing information relative to the sources of varia-
bility in outlook upon matters pertaining to school desegregation, and (2)
assessing long-run changes in outlook.
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II. Phase B - The Pilot Schools Program

A. The Educational Teams.

An educational team consisting of a guidance counselor, social
worker and a reading specialist was assigned to each of the four
pilot schools in the project. These additional professional per-
sonnel were expected to help alleviate problems associated with
increased faculty and pupil desegregation at these schools.
Approximately 2570 of the Negro faculty personnel assigned to pre-
dominantly white schools in the county during the 1966-67 school
year worked at the four pilot schools. The composite student
body ratio of Negro to white at the pilot schools exceeded 1 : 4.

The following sections provide essentially quantitative summaries
of some of the services performed by these specialists.



1. Guidance Specialists

Positive steps have been taken by the guidance personnel of the

educational teams in the pilot schools to initiate effective schoolwide

programs in relation to desegregation. All counselors worked in the usual

areas of pupil-personnel services but gave their time and attention pri-

marily to students of the minority group. In putting their programs into

effect, the counselors were faced with the following approximate counselor -

pupil ratios:

School 1 - 1/1000 (Elementary)
School 2 - 1/475 (Junior High)
School 3 - 1/300 (Senior High)

School 4 - 1/500 (Senior High)

Assemblies, Individual and Group Conferences

With the exception of the counselor at School 4, each counselor

included 4 or 5 assembly programs concerning human relations, good sports-

manship, school orientation, health problems, and, in one instance, specific

problems related to desegregation, as one approach to effecting successful

desegregation. Following is a quote from the counselor at the one school

that did not utilize assembly programs:

I have not desired planned assembly programs involving
the entire student body on topics dealing with desegre-

gation. I have assumed that stand because our number of

Negro students represents less than 5% of the student

body. I have, however, spoken to all of the sophomores

at various times. The approach used was one of stressing
the idea that all of them were now a part of the student
body regardless of where they went to school in the past.

I have had numerous conferences ranging from the one-to-

one situation to a class of 30 and small groups in between.

I have spoken to all of the Negro students. gy purpose

was to get to know them and them to know me. This was

done with several objectives in mind. First, I have let

them know that we are interested in them and desire success

for them. Second, I want them to be able to bring their

grievances to me, rather than settle them in a fashion
which may cause unrest among the entire student body.

Third, I want them to be well informed of the student

activity program so they. may avail themselves if they

desire. Fourth, I attempted to observe or discover prob-

lems such as poor teeth and visual problems, conditions

at home, etc.

Initially, the above-quoted counselor requested an interview with each

counselee. However, many of these students have come back for counseling

at least once and, in many instances, numerous times. This has been the

experience of each of the counselors. The counselor in School 2 (junior high)

has held group conferences for one hour a week in vocational rehabilitation
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classes as well as with groups of 5 to 12 students who appear to have

common problems. Thus, all the counselors have had many individual and
group conferences with students as well as teacher and parent conferences

with reference to students' needs and problems.

All counselors have made a concerted effort to analyze school behavior
and achievement records and to encourage students to improve their academic
performance and conduct. The following tables are presented as examples
of the kinds of activities and analyses the counselors have made as a means
of assessing and advising students of their progress.

Table VIII is an example of the type of table constructed by counselors
to enable them to assess the grade distribution of Negro pupils. This

sample comes from School 2 (junior high). Conferences are scheduled with
students who fail two or more subjects.

It should be noted in examining Table VIII that there may be a limit-

ing factor with reference to percentage of students receiving A's since
many Negro students are scheduled into Basic Classes, in which it is most
difficult for a student to receive an A. However, it is apparent, in most

instances, that there is an increase in the percent of students receiving
a B or C as the school year progresses.

Table VIII

School 2

Percentage of letter grades earned by Negro students
for 1st, 2nd, and 3rd six weeks of 1966-67 school year

7th Grade

AB C DE Total N

1st six weeks 0 3 38 49 10 113

2nd six weeks 0 2 41 50 7 113

3rd six weeks 0 2 47 46 5 113

8th Grade

A BO DE Total N

lst six weeks 0 6 36 40 17 82

2nd six weeks 0 8 31 43 18 85

3rd six weeks 0 10 40 39 10 82

1st six weeks
2nd six weeks
3rd six weeks

9th Grade

AB C DE
0 9 48 38
0 5 49 38
8 15 42 39

22

Total N

3 132

9 129

3 123



Another example of the records kept by counselors is illustrated by Table IX.
The counselor at School 3 (senior high) has charted (as have the other counselors)

the percent of Negro pupils who received other than satisfactory conduct grades.
She has utilized this data in discussing behavior problems with students and
faculty.

Table IX

School 3

Conduct

Percent of Negro students receiving grades of "Needs Improvement"
or "Unsatisfactory"

Total Negro Population
Needs Improvement Unsatisfactory Each Marking Period

1st six weeks A0.4 10.6 N = 94
2nd six weeks 41.2 7.2 N = 97
3rd six weeks 34.4 8.6 N = 93

Table X presents comparative data derived from administration of the
Gates-MacGinitie Reading Test to all 9th year students in School 4 (senior high).

The counselor was able to aid teachers and students in examixdng school achieve-
ment and progress with relation to reading ability as indicated by this reading
test. The range of scores is comparable between White and Negro students, but
the mean scores are much lower for the Negro students than for the White students.
This suggests that (1) reading potential is distributed similarly within the

White group and the Negro group, but that (2) a large number of Negro students
with low scores (lowering the Negro mean) need concentrated educational exper-
iences in reading to attain the desired (actual grade level) achievement in
reading.

Table X

School 4

Means and Ranges of Grade Placement Scores of
9th year students (1966-67 White and Negro) on the subtests

of the Gates-MacGinitie Reading Test, Survey B, Form 1M

Means

Speed Speed Accuracy Vocabulary Comprehension

White 10.6 9.7 9.7 10.6 N = 687

Negro 8.4 7.2 6.5 6.9 N = 75

Ranges

White 12.5-3.6 12.6-3.0 12.9-3.4 12.9-2.8

Negro 12.5-3.3 12.6-2.9 12.9-3.1 12.9-2.6
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The elementary school (School 1) situation has been more difficult for the

counselor to evaluate since there were no guidelines or previously established

directions to follow. The Elementary Counselor has worked closely with the
Visiting Teacher of the educational team and, hence, feels that the 1 to 1000

counselor-pupil ratio has been in reality lowered. She has administered the
Otis Quick Scoring Test of Mental Ability to 2nd and 6th grade students and the

Peabody Picture Vocabulary Test to lst grade students who have been referred by

the teacher. Utilizing testing data, information from the cumulative folder, and
information concerning the home situation gained from the Visiting Teacher as
well as extensive conferences with teachers, the elementary counselor feels that
she has successfully aided integration within her school.

Curriculum and Placement

Each counselor has met with his school faculty to work and plan for a more
feasible and improved curricular program for culturally deprived students. The

counselor from School 4 (senior high) is a member of the Curriculum Revision
Committee of his school. He has met with the County Science Supervisor to discuss

the Science Curriculum. Tentative plans have been made for more adequate screen-
ing and placement in Science of the culturally deprived student. Plans are also
being formulated for improved scheduling across all subject areas, This coun-
selor has also made recommendations for appropriate materials for next year.

All of the counselors have participated in the Language Arts Workshop that
has been a part of the desegregation project. They have all made definite
attempts to disseminate to their faculties information gained from this Workshop
and from other sources.

The counselor working in School 2 (junior high) states:

The curriculum for the 1966-67 school year was planned
before school opened. However, some changes were made
in an attempt to meet the needs of the students. Plans
are being made to revise the curriculum for the 1967-68

school year. Our plans also include very close articu-
lation with the feeder schools, as this is essential for
class placement.

The counselor from School 3 (senior high) has had perhaps more opportunity

than the other counselors to deal with curriculum problems. She has met with

department chairman for planning and revising the basic curriculum. At the same

time, she has encouraged inclusion of additional Basic Classes in the curriculum

to meet the needs of the educationa3ly disadvantaged. She has also visited

schools outside the county in search of new ideas for curriculum planning.
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Summary

It is most difficult to analyze the areas of pupil-personnel work to which
the counselors gave the majority of their time since all the above discussed
areas are interrelated.

However, the following table summarizes the time spent by each counselor
in interviews or conferences related to their function as counselors. The
time-span for the table includes three two-week periods evenly distributed
throughout the second semester.

Table XI

Number of Interviews and Conferences for a Six-Weeks-Time Period

Conferences or
Interviews with:

Individual Students 67 179 190 346

Groups of Students
(Both large assem-
blies and small groups) 22 48 20 5

Parents 15 31 17 7

Individual Teachers 23 20 17 8

More than one Teacher 2 9 7 5

Deans and Other
Administrators 6 14 28 13

School Nurse 3 4 4 1

Special Educational
Psychologists with
Diagnostic Center 16 1 1

Outside School
Personnel or Agencies 6 12 10

Other 10 6

Total 160 305 306 402

Counselor I Counselor II Counselor III Counselor IV
(Elementary) (Junior High) (Senior High 1) (Senior High 2)

In examining this table it is apparent that there is a great need for these
counselors. It is also apparent that the students' needs and school situation
(i.e., elementary school or senior high school), as well as the working philos-
ophy of the counselor create a somewhat different emphasis on individuals or
groups with whom counselors work.
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Table XI also points to a major recommendation of the four counselors

for continuance of these guidance positions as an extremely important aid

in smoothing desegregation.
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2. Reading Specialists

The evaluation of the reading specialists is complicated by
the variations in the functions which these persons were
required to fulfill due to the different grade levels involved
as well as differences due to variations in local school
procedures.

Number of students with

Table XII

El

Referrals

High Sr. High Sr. Hi
School 1 School 2 School 3 s&616174

reading difficulties 324 216 177 58

Number treated by
reading specialist 96 77 84 34

Percent treated 29.6 35.6 47.4 58.6

Table XII summarizes data relevant to the services provided by
reading specialists. The number of students identified as
having reading difficulties must be interpreted in terms of
variations in procedures for identifying pupils in each school.
In School 1 the reading specialist was responsible for only
the upper elementary pupils. Another reading teacher who was
not on the Civil Rights team was responsible for the primary grades.
In this school pupils were initially identified by classroom
teachers and subsequently tested by the reading specialist.
Those with the greatest need for remedial assistance presumably
were selected by these procedures. In Schools 2 and 3 the initial
screening was based upon the results of the county -ride standard-
ized testing program. This screening was followed up by diagnostic
testing by the reading specialists. In School 4 referrals were
made by individual teachers and routed through the assistant prin-
cipal. No procedures were utilized for surveying schoolsmide
needs in this school.

The tabular data are indicative of the need for the services
provided by the reading specialists at each school.



Table XIII

Disposition of Referrals

Elem. Jr. High Sr. High Sr. High

Sdhool 1 School 2 School 3 School 4

Total referrals 90 r---Yrr --.11.-- EFr

Number currently
receiving help 51 23 34 34

Number and reasons
for withdrawalq
a. achievemen 22 14

5 16 7

b. corrective 16 0 10 0

c. motivational
problems 1 0 7 0

de administrative
reasons 0 0 17 17

5
Total withdrawals 39 54 50 24

Number of visual problems
identified and referred
to appropriate agencies 2 6 7 3

Notes:
1
In School 1 upper elementary children were returned to their regular
classes when they were able to read at a second grade level. In

School 2 pupils were returned when they reached a sixth grade level.

In Schools 3 and 4 students were returned when they were able to

read at one level below their grade placement.

2
Corrective cases involved the correction of specific rather than

global difficulties.

3These pupils"could not benefit from remedial instruction."

4These cases for the most part involved scheduling difficulties.

5
At School 2 there were three reading teachers. The specialist
handled those at the lowest level and passed them on to another
teacher when they were able to read at a third grade level. She

passed on 54 pupils of whom 14 ultimately have progressed to a

sixth grade level.

Table XIII summarizes the current status and disposition of cases

referred to the reading specialists. Because the need for

remedial help was so great, the specialists were for the most part

unable to handle corrective cases. Scheduling difficulties con
stitute a major problem in the secondary schools because, unless

students have a study hall during the remedial sessions, they must
be taken from credit courses. Screening and scheduling problems

will need to be resolved at the administrative level in order to
secure the most effective utilization of the reading specialists.

Previously unidentified visual deficiencies were identified by the

specialists through the use of telebinoculers.
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Gain > 1 year

Gain ,1 year

Table XIV

Gains in Achievement

Actual Frequency

117

59

N = 176

X
2
= 19.12 **

Expected Frequency

88

88

**Significant at the .01 level

Table XIV provides a composite summary of gains made by all students
who received reading instructio: in the four pilot schools, and for whom
pre and post test reading ratings were available. The contingency table
and test of significance were based upon the assumption that normal progress
in reading should be about the equivalent of a gain of one grade placement
per academic year. Thus it was expected that about half the students
would distribute above and half below that level of gain.

Such an assumption is, of course, not soundly defensible, and the
statistical analysis of the tabular data should be interpreted in this light.
The data, nevertheless, are interesting in that most of these children are
Slow learners and as such have not, in the past, tended to progress at the
rate assumed in the analysis. It appears likely that these children were
able to proceed rapidly to learning plateaus appropriate to their aptitudes
and level of maturity when provided with suitable instructional programs.

The reading test used as the criterion measure for making the tabular
comparisons was the McKee Informal Reading Inventory. Mrs. Miriam Holding,
one of the reading specialists, kindly provided the following rationale
for the form of this instrument used at the elementary and junior high
levels

The McKee Informal Reading Inventory was used as a guide in
testing the students in the elementary and the junior high
school for a reading level. It can be used as an oral or
silent reading test. In the diagnosis of reading diffi-
culties, oral reading reveals clues to a child's deficiencies
and behaviors that are not disclosed by silent reading.
Diagnostic testing that includes oral reading serves as
another means other than standardized reading tests, for
determining the individual child's instructional level.
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It has become evident that often the placement scores made
by pupils on standardized reading tests vary considerably
from the pupils' actual instructional reading level. There-
font, a pupil may have a placement score of 3.5 from a
standardized reading score, but the teacher may discover,
when instruction is begun, that the pupil is unable to read
on this level. Differences between standardized test scores
and instructional level appear almost persistently in the
elementary grades.

The Informal Reading Inventory consists of a passage from
a controlled reading book, several factual comprehension
questions and a vocabulary list. The levels used from easiest
to the hardest are: First Pre-Primer, Second Pre-Primer,
Third Pre-Primer, Fourth Pre-Primer, Primer, 1.59 2.09 2.59
3.0, 3.59 4.0, 4.5, 5.0, 5.5, and 6.0. From this test one
may establish the instructional level, the independent level
and the frustrational reading level of the student*

Other services provided by the reading specialists included consulting
with classroom teachers, primarily about problems involving individual stu-
dents. The specialists averaged about four teacher consultations per week.
All of the reading specialists also took part in writing, organizing, and
demonstrating a reading workshop. This presentation was given at one of
the in-service sessions devoted to the improvement of basic communication
skills.

The reading specialists were instrumental in securing some 200 books
for school libraries. These books were geared to the reading levels and
interests of minority group students. Further, they were able to secure
books, periodicals, and filmstrips for the use of classroom teachers.

30



3. School Social Workers

The four school social workers, one in each of the pilot schools
involved in the Civil Rights Project, are specified 19 III III and IV.
The social workers were integral members of the educational teams as is
pointed out by the following list of activities which they performed:

(1) Functioned as a source of referral for school personnel
in elementary, junior high and senior high schools as
well as for individuals outside the school system such
as parents, etc.

(2) Visited elementary, junior and senior high schools as
well as homes in regard to the pupils referred.

(3) Held conferences with principals, assistant principals,
deans, counselors, teachers, registrars, nurses, parents'
groups, coordinators, vocational rehabilitation personnel,
police, neighbors, etc., regarding pupils.

(4) Referred cases to coordinators, counselors, special
education personnel, psychologists, other school per-
sonnel, community agencies, medical personnel, and
churches.

(5) Held conferences as well as attended hearings in juvenile
court with regard to pupils.

(6) Attended staff meetings held for the educational teams as
well as workshops on casework.

fable XV indicates the total number of cases referred to the social
workers as well as their source of referral (elementary, junior high, or
senior high schools) across months.
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As can be seen from Table XV, a total of 6,676 cases were referred to

the school social workers in a nine-month period.

Table XVI identifies the various reasons for referral to the school

social workers.

Non - attendance

Truancy

Behavior

Health

Home

Failure

Reassignment

Other

Total

TABLE XVI

Reasons for Referrals

Elementary Junior High Senior High Total

204 1466 2138 3808

10 64 551 625

178 288 204 670

74 97 168 339

509 131 114 754

47 11 14 72

63 19 148 230

245 132 121 498

1330 2208 3458 6996

With regard to Table XVI, non-attendance was the major reasons for the
referral of pupils to the school social workers. It should be mentioned
that the non-attendance category in some instances encompassed some of the
other reasons for referral listed in the Table. As a means of viewing
non-attendance data, Figure i is presented. The number of referrals for
non-attendance seems to have two high points; one in January and the other
at the end of the school year, i.e., months 5 and 9.
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The total number of visits made by the social workers is depicted in
Table XVII. The social workers made 5,562 visits with regard to students,
which is 83% of the total number of cases referred. Most of the visits
made by the social workers were to the homes of the students involved.

1'

Table XVII

Visits Made by Social Workers

Elementary Junior High Senior High Home Total

Social Worker I 666 23 5 605 1299

Social Worker II 109 1486 1595

Social Worker III 1 295 784 1080

Social Worker IV 6 169 1413 1588

Total 666 139 469 4288 5562

Table XVIII indicates that most of the referrals made by the social

workers were to community agencies. The fewest referrals were made to

coordinators. Speculatively, the reason for the few referrals to coordi-
nators might be that coordinators are few in number as well as being spread

over a large number of schools.
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Figures 29 39 49 and 5 represent the relationships between the total number
of referrals for non-attendance and the total number of mean absences per child
in the four pilot schools. The data points for the total number of mean absences
per child were obtained by dividing the total number of students enrolled into
the total number of student absences across months. Thus, some error is present
in that a particular student could be absent for example, five days in a
month but be referred to the social worker for non-attendance only once.

As can be seen from Table XIX, the school social workers participated
in a number of casework workshops and inservice training meetings as well
as their normal weekly staff meetings.

The data presented in Table XX indicate the number of conferences and
with whom the conferences were held by the social workers regarding students.
In the elementary school situation most conferences held with other school
personnel by the school social workers were with teachers, principals, or
assistant principals. In contrast the school personnel with whom the school
social workers in the junior and senior high schools held the most confer-
ences were the deans, counselors, registrars and secretaries. A possible
explanation for this data is that elementary schools have few counselors;
whereas, junior and senior high schools have more differentiation of staff
function.

Table XXI indicates the number of hearings and conferences attended
by the school social workers. One item which should be pointed out is
that no hearings are placed on the Juvenile Court calendar toward the end
of the school term. However, the conferences held with Juvenile Court
officials far outweigh the number of hearings, in fact, 92% of the cases
brought to Juvenile Court were handled in conferences rather than in
hearings.
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The correlation of -.69 and -.74 presented in Figures 4 and 5 respect-

ively are significant at the .05 level. These significant correlations
indicate that there is a lag in the senior high schools in referring non-
attendance problems to the school social workers. The correlations of .54 and

.39 in Figures 2 and 3 are not significant. However, the correlations do seem
to indicate a positive relationship between number of referrals for non-
attendance and mean number of absences in the elementary and junior high schools.

Several auxiliary functions were conducted by some of the school social
workers such as:

1. Assisting in the job placements of disadvantaged students;
this included part-time during school, and summer vacation.

2. Collecting books from students who had dropped from the school
rolls for various reasons.

3. Distributing clothing to Vie, rtzedv: this included the collection
and delivery of maternity clothing to several disadvantaged
girls who had dropped out of school as a result of pregnancy.

4. Making follow-up referrals and visitations to a needy family
which included 16 children, as a result of the dropping out
of school by a girl student in order to babysit with younger
brothers and sisters since their mother had become stricken
with cerebral paralysis.

5. Encouraging the setting up of a special school lunch fund for
the disadvantaged students.

6. Working in conjunction with Juvenile Court and other law
enforcement agencies in regard to narcotics being used by
certain students within school.

7. Providing new clothing for students at the pilot schools from
a local civic organization. This involved securing permission
from parents and transporting students to and from the stores.

8. Continuing to approve more than 21 students for the free and
partial-pay lunch program.

9. Making home visits in reference to diagnostic tests of students
referred to the Diagnostic Center.

10. Securing monies for past-due water bill of a disabled parent from
civic, charity, and church organizations in the amount of $32.51.

11. Interviewing parents of 37 children for Five-Year-Old Reading
Program at the nearby reading center. Eighteen children were
enrolled for two-hour sessions in the A.M. and P.M.

12. Sitting in on four conferences with principal and parents of a
Negro student suspended from school.
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Discussion

The results indicate that the school social workers contributed
enormously to the Civil Rights project as well as to the pilot schools
and community at large.

Without the social workers as a referral source, it can only be spec-
ulated as to what would have happened to the students in need of referral.
However, it can be surmised that most of the referrals could not have been
handled by the typical-sized staff in a school setting.

The school social workers made a unique contribution to the school
in terms of bringing at least a portion of the community in closer contact
with the educational system. The data indicated this conclusion through
the number of visits made to home and community agencies by the social workers.

It is of interest to point out that through the efforts of the school
social workers, another dimension of the non-attendance problem was shown,
i.e., non-attendance is a large category which encompasses behavioral prob-
lems, financial problems, parental difficulties, etc.

It will be of interest to see if the changes brought about by the
functioning of the school social workers will be long-term or transitory.
Time will tell!
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B. Civil Rights Questionnaire for Pilot Schools

The Civil Rights Questionnaire for Pilot Schools (CRQPS) was designed
to ascertain the extent to which teachers in the four pilot schools felt
that the members of the educational team contributed to the achievement of
project goals. CRQPS items were based upon the job descriptions explicitly
stated in the original proposal.

Table XXII provides the overall distribution of responses from the
Pilot School teachers. A relatively high percent of respondents were unable
to rate each of the areas covered by the items. That, for example, half
of the respondents were unaware of whether or not the reading specialist
visited feeder schools (item 7) is,however, understandable.

The general pattern of responses indicate that teachers felt that the
specialists contributed most positively to areas directly involving students.

The preponderance of items receiving relatively high proportions of
negative ratings pertained to matters involving services provided to class-
room teachers.

The percent of adverse ratings and that of "can't rate" may suggest a
need to utilize services at a higher level and to interpret the functions
of specialists to the faculties more effectively.
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C. Attendance Patterns of Minority Group Pupils at the Pilot Schools

The following tables depict the 1965-66 and 1966-67 attendance records
for only those Negro pupils in attendance at each of the pilot schools
during the 1966-67 school year and in attendance at a segregated school
during the 1965-66 school year. Chi Square procedures were utilized to
test for significant differences between the 1965-66 and 1966-67 attendance
records of these pupils.

1965-66

1966-67

Table XXIII

Attendance at Elementary School 1
Dal's Present Days Absent A D A

Segregated School 18,670 770 .9 04

Integrated School 18,638 802 95.80%

X
2

= .06

1965-66
1966-67

Table XXIV

Attendance at Junior High School 2
Days Present Days Absent %ADA

Segregated School 42,592 2,228 95.03%
Integrated School 41,926 2,894 93.50

X
2
= 1.02

1965-66
1966-67

Table XXV

Attendance at Senior High School 3
Days Present Days Absent g; A DA

Segregated School 11,803 257 97.87%
Integrated School 11,430 530 94.78

** Significant at the .01 level

X
2

= 10.60
**
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Table XXVI

Attendance at Senior High School 4

Days Present Days Absent % A D A

1965-66 Segregated School 14,187 573 96.12%
1966-67 Integrated School 14,042 718 95.14%

X
2

= .006

Only one of the tables indicates a significant difference between the

1965-66 and the 1966-67 attendance records of Negro students at the pilot

schools. Table XXVI indicates that at one of the high schools the incidence

of absenteeism for this group apparently increased during their first year

in an integrated situation. The social worker at this school felt that

transportation difficulties probably contributed to these results. The

percent ADA at this school (94.78) was only slightly below the estimated

percent ADA (95.8) at the three predominantly Negro high schools in the

county. This latter figure was estimated from county attendance reports.

On the whole, these tables provide no basis for assuming that inte-

gration had any positive effect upon the attendance patterns of these minor-

ity group pupils. More carefully controlled studies would be required

before one could confidently link increases in absenteeism of Negro pupils

in Broward County with integration per se.

Alw
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D. The Special Training Program for Communication Skills.

Workshops designed to explore methods for improving the basic COMMUYth-

cation skills of minority group pupils were provided for selected personnel

in the Pilot Schools. Miss Louise Sears, Language Arts Supervisor, and
Mrs. Maude Storr, Reading Specialist, coordinated and served as consultants

for a series of workshops for elementary teachers. Miss Sears and Mrs.
Storr contributed the following summary evaluation of these workshopa:

PURPOSE: As set forth in Phase B of the Project proposal, the workshops
were designed to help Negro students to adjust academically
to formerly white schools by devising special training programs
in the basic communications skills.

The eight workshops were based upon specific problems
contributing to inadequate communication skills of Negro
pupils at Broward Estates Element:711,y School.

Suitable methods and materials were discussed and action
research and projects were conducted within the classrooms
in an effort to cope with the problem.

PROBLEMS NEEDING SPECIAL EMPHASIS:

Inadequate ability of many pupils to speak in complete
sentences

Inadequate ability to listen to, and to follow arections

Inability of some pupils to communicate freely with the
teachers

MAJOR EMPHASIS IN WORKSHOPS

An overview of basic communication skills and needs as related
to the academic adjustment of the Negro pupils at Broward
Estates Elementary School was cooperatively outlined°

Effective uses of special audio-visual equipment and other
teaching materials for improved instruction in the language
arts were presented by consultants.

Special problem areas in language development and evidences
of inadequate skills of communication among the more deprived
Negro pupils were outlined.

Plans were set forth for action research for improving oral
expressions, listening skills, teacher-pupil communication
and self-direction in independent work.

Progress reports were given by the teachers on projects for
improving basic communication skills. Discussion of the
self-concept of the disadvantaged and problems in communi-
cation skills followed°

Focus was placed upon concept-building for the disadvantaged
through the use of multi-sensory teaching aidso
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EVALUATION:

Bridging the gap between the home language and the school
language was emphasized.

The final meeting centered around recommendations and evaluation
of materials, methods, and curriculum adjustment for meeting
needs of the more disadvantaged Negro pupil in the integrated
school situation.

The workshops were rated by the teachers from 1 to 3 (3 being
the highest rating) as to the extent they met the objectives
of the Civil Rights Pilot School Program and their needs as
they worked on the communication skills with the more deprived
Negro in an integrated situation.

One teacher from each grade level participated in the follow-
ing evaluation, making a total of six classroom teachers plus
the guidance specialist. All of these personnel were members
of the professional staff at Broward Estates (the participa-
ting school).

Topics Evaluated

Opportunities for Iscussion of

Ratings
Each column represents one
person's responses to each
of the five topics

related problems and solutions 2 - 5 . 3 - 3 - 3 - 3 - 3

Discussion of materials and ideas
for further insight into the
causative factors related to
Negro pupils' inadequacy in
communication skills 3 - 3 - 3 - 3 - 3 - 3 - 3

Adequacy of consultants 3 - 3 - 2 - 2 - 2 - 2 - 2

Value of overall program 3 - 3 - 3 - 3 - 3 - 3 - 3

Continuation of program 3 - 3 - 3 - 3 - 3 - 3 - 3

RECOMMENDATIONS MADE BY THE PARTICIPATING TEACHERS AS WAYS OF COPING WITH
PROBLEMS IN FUTURE PLANNING

Extend workshops to include all faculty members

More resource personnel within the school

Smaller pupil-teacher ratio

Teacher aides

Materials on various instructional levels
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Mrs. Helen King, Secondary Reading Supervisor, and Mr. Arthur Healey,
Language Arts Supervisor, coordinated and served as consultants for a series
of workshops for secondary teachers. Mrs. King and Mr. Healey contributed
the following summary evaluation of these workshops:

The Civil Rights Program sponsored six workshops in
language arts-listening, speaking, reading and writing.
The participants represented a cross-section of
educational responsibility. There were principals,
English teachers, including department heads, guidance
counselors and social workers. Thirty-nine members
were enrolled.

These programs were presented in a variety of ways.
Films prepared by Dr. Henry Lee Smith of the Univer-
sity of Buffalo were shown at four meetings. There
were three demonstration lessons, three panel dis-
cussions, and three lectures by consultants. These
consultants were: Dr. Warren G. Cutts of Florida
Atlantic University in reading, Dr. James Henning,
formerly of the University of West Virginia, and
Dr. Marjorie Smiley of Hunter College, a language
arts curriculum specialist.

The majority of the members indicated in their
evaluation that they considered the workshops val-
uable and that they planned to use information and
techniques presented there.
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III. Summary and Concluding Remarks

Phase A - School Leadership Training Program

The evaluation of the Civil Rights Project was primarily designed
to meet practical rather than theoretical needs. As such, the findings

must in general be interpreted correspondingly.

Data provided by the Florida Scale of Civic Beliefs indicated no
basis for concluding that significant changes in socio-economic beliefs
occurred during the course of the conference sessions. Other analyses
of scores from the Florida Scale of Civic Beliefs and from the
Leadership Conference Evaluation Questionnaire indicated that the
variability in responses to these instruments due to the effects of
race and position was not statistically significant.

The Speaker Evaluation Questionnaire and the Small Group Evaluation
Questionnaire provided useful feedback to the project director, enabling
him to modify certain procedures and small group composition in order
to facilitate interaction of participants.

Participants' overall reaction to the sessions, as assessed by
the Leadership Conference Evaluation, seemed favorable.

The Civil Rights Evaluation Questionnaire indicated that relatively
few respondents expressed perception of problems in faculty desegre-
gation. However, this same instrument indicated that more respondents
were aware of problems associated with pupil desegregation than with
faculty desegregation. In general, the participant group tended to
perceive fewer problems associated with pupil and faculty desegregation
than did the sample of non-participants.

It seems reasonable to conclude that in terms of the character-
istics assessed by the procedures reported in this section, the
participant group was favorably constituted to achieve the goals of
Phase A of the project. This report can at best, however, provide
only indirect evidence as to the overall effectiveness of this phase
of the project, as well as the project as a whole.

Phase B - The Pilot Schools Program

The educational teams at the Pilot Schools, as evidenced by the
quantitative data, were extremely industrious in helping to minimize
the problems occurring in the desegregation process in the four
schools. The guidance specialists, during three two-week periods in
the second semester for example, conducted over 1100 interviews and
conferences in addition to their other duties. Because of the time
factor, the reading specialists could only partially fulfill the demand
for their services. The four school social workers made 5,562 visits
with regard to students; most of these visits were to the homes of
the students involved.



The members of the educational teams were viewed as contributing
most positively in areas directly involving students, according to
the results of the Civil Rights Questionnaire given to the teachers
in the Pilot Schools.

It does not appear probable that the desegregation of the Pilot
schools affected the attendance patterns of most of the Negro pupils
involved. However, some decline in minority group attendance was
found at one school.

The Special Training Programs for Communication Skills took the
form of workshops for teachers in the Pilot Schools. The majority
of the teachers involved considered the workshops valuable and indi-
cated that they planned to use the information and skills gained.

The desegregation of the Pilot Schools seems to have been facil-
itated by the contributions of the educational teams. Information
disseminated during the workshops to the teachers in the Pilot Schools
also contributed to the orderly desegregation process. Procedures
and guidelines evolved during the desegregation process at the Pilot
schools may be most useful to similar endeavors in the future. It
would appear, therefore, appropriate to conclude on the basis of
available data, that the objectives of Phase B, and the entire project,
were met with reasonable success.



IV. Appendix

The Florida Scale of Civic Beliefs

Small Group Evaluation Questionnaire

Speaker Evaluation Questionnaire

Leadership Conference Evaluation Questionnaire

Civil Rights Evaluation Questionnaire

Civil Rights Questionnaire for Pilot Schools



Position
Administrator
Counselor
Teacher

Following are some statements with which you may agree or disagree. CIRCLE the

symbol which best represents your position on each statement as follows:

THE FLORIDA SCALE OF CIVIC BELIEFS

Race

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA - Strongly Agree
A - Agree
N - Neither agree nor disagree
D - Disagree
SD - Strongly Disagree

1. Socialized medicine would ruin medical standards and
fill our nation with people having imaginary ailments.

2. The idea of equality should not be restricted to
political equality.

3. Centralization of government tonds to destroy the
rights of the individual.

4. History shows that economic and social planning by
governments does not necessarily lead to dictatorship.

5. Federal participation in local affairs can exist
without undesirable federal control.

6. Moderates, who preach appeasement by urging us to
give up our fight against centralized government and
liberal constitutional interpretation, do so mostly
for their personal political gain.

7. What a state does with its schools should be its
business, not the Supreme Court's.

8. The most serious nolitical issue of our day is the
encroachment of the federal government upon states
rights.

9. Local government is grass roots democracy at work
and represents the voice of the people better than
centralized government.

10. The federal government taxes the states and then sends
this money back, minus what is wasted in Washington.

11. The federal government is often more representative
of the people than some state governments.



SA A N D SD 12.

SA A N D SD 13.

SA A N D SD 14.

SA A N D SD 15.

SA A N D SD 16.

SA A N D SD 17.

SA A N D SD 18.

SA A N D SD 19.

SA A N D SD 20.

SA A N D SD 21.

SA A N D SD 22.

SA A N D SD 23.

SA A N D SD 24.

SA A N D SD 25.

SA A N D SD 26.

SA A N D SD 27.

Free enterprise, with an absolute minimum of government
control, is the best way to assure full productivity
in our country.

Private enterprise is the only really workable system
in the modern world for satisfying our economic wants.

When individual producers and consutars are left free
to follow their own self-interest, natural economic
laws operate to produce the greatest public good.

The growth of our economy depends upon an increase
in the activities of government to satisfy human wants
as well as an increase in our private economy.

The nrinciple of free competition is a natural law
which should govern our business system without
governmental interference.

The growth of large corporations makes government
regulation of business necessary.

Government regulation of the market should occur only
in cases of monopolies such as public utilities.

Money taken in by taxes is lost to the economy, since
government is nonproductive.

We should get back to hard work to cure our country's
ills.

A growing national debt is nothing to worry about if
the national income is growing at the same rate.

The price of aid to education, from a larger unit of
government to a smaller one, is that the smaller one
must do what it is told.

Income taxes are more equitable than sales taxes.

To keep taxes from rising is commendable, but in
reality taxes should be cut.

The government is doing things which we simply cannot
afford at public expense.

Deficit spending is a bad public policy except
possibly in time of war.

All government spending should be on a pay-as-you-go
basis.
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SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

28. In ordinary times public buildings, roads, and other
permanent construction are the only things for which
the government should borrow money.

29. The government should meet the needs of the People,
if necessary, through borrowing money or increasing
taxes.

30. If the country and the state are to make progress, we
are going to need additional taxes.

31. Good financial principles for private enterprise are
equally good principles for government.

32. Government spending is naturally wasteful.

33. We are spending more than the people can really
afford to spend for government services.

34. The collecting and spending of tax money is most
wasteful at the federal level, not so wasteful at the
state level, and least wasteful at the local level
of government.

35. We could still increase spending for important govern-
ment services without harming the nation's economy.

36. Congress should accept the sensible virtue other
business and individuals have learned- -that of living
within one's means.

37. Our government can and should do more to promote the
general welfare.

38. Private enterprise could do better many of the things
that government is now doing.

39. The best governed is the least governed.

40. It is more important to teach Americanism than to
teach democracy in our public schools.

41. Charitable services for those in need should be left
to voluntary groups.

42. Government in the United States is not the enemy
of business.

43. Increased government services in the social welfare
programs may increase an individual's freedom.
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SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

SA A N D SD

44. Legislative reapportionment is undesirable because
city residents do not understand rural and small
town problems.

45. The Supreme Court has assumed powers not given to
it by law or by custom.

46. Federal aid to schools, aid to the aged through
social security, more stringent civil rights lawt,
and laws of like nature, are dangerously parallel to
methods used in socialistic countries.

47. The government should increase its activity in matters
of health, retirement wages, and old-age benefits.

48. Some races are by nature inferior mentally,
emotionally, and physically.

49. If one has enough ambition and is willing to work
hard, nothing but extremely bad luck can stop him.

50. Unless we change social conditions, many children of
minority groups will be unable to realize their
full potentialities.

51. The Monroe Doctrine should be revitalized and main-
tained by the Armed Forces of the United States.

52. The United Nations has become an international debat-
ing society paid for by the United States.

53. Our foreign policy has been motivated too long by a
spirit of do-goodism.

54. People of most underdeveloped countries are by nature
incapable of self-government.

55. We could recognize nations such as Red China without
implying that we approve of their forms of government.

56. Production is greatest in an economic system based
upon competition and some pressure.

57. If everyone would "take care of number one" there
would be little need for such things as social security,
health services, and other social welfare measures.

58. Government has a responsibility for protecting not
only property rights but human rights as well.
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SA A N D SD 59. Providence is the proper source for social change.

SA A N D SD 60. This country was made great by persons who were
willing to pull themselves up by their own bootstraps.
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SNALL GROUP EVALUATION QUESTIONNAIRE

Position

Race

Group No.

Directions: Please circle the answer "yes" or "no" indicating your
answer for each of the following questions.
Please make any comments you may believe are required in
the space provided or on the back of the questionnaire.

1. Was anything about the small group session disturbing
to you? (If so, briefly explain.) 1. Yes No

2. Did your team leader encourage all participants to take
part in the small group discussions? 2. Yes No

3. Did you feel that most group members took part in the
discussion? 3. Yes No

4, Did you feel that the team leader monopolized the discussion? 4. Yes No

5. Did you feel that some group members monopolized the
discussion? 5. Yes No

6. Was too much time devoted to the personal problems of a
few participants instead of using the time available
to discuss matters of general concern?

7. Would you wish to meet with this group and team leader
again?

Yes No

7. Yes No

8. Were you satisfied with today's small group discussion? 8. Yes No
(If not, please explain why.)
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SPEAKER EVALUATION QUESTIONNAIRE

Posi

RaCO

tion

Directions: Please circle the answer "yes" or "no" indicating your
answer for each of the following questions.
Please rake any convents you may believe are required in

the space provided or on the back of the questionnaire.

1. Was anything about this speaker and/or his presentation
disturbing to you? (If so, briefly explain.) 1. Yes No

2. Do you feel that the speaker just about exhausted his
effectiveness today and could contribute little to future
sessions?

3. Do you think t
contributions

4. Do you thin
support for

he speaker could continue to make important
to future sessions?

that the speaker provided adequate factual
his conclusions?

5. Do you think that the speaker took too much for granted, in
other words, that he assured that sore issues which are
really controversial have already been settled?

6. Do you feel that the speaker avoided taking a position on
some controversial issues?

7. Do
f
t

8.

you feel that the presentation suffered because it
iled to take into account problems which are specific
o our local county and its schools?

Do you think that the speaker talked too long?
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2, Yes No

3. Yes No

4. Yes No

5. Yes No

6. Yes No

7. Yes No

8. Yes No



9. Would you wish to have this speaker repeat today's pre

sentation to your total faculty? (Briefly explain the

reasons for your answer.)

10. Would you wish to have this speaker make a presentation to
the parents at your school? (Please explain briefly the

reasons for your answer.)

11. Do you believe that thiJ speaker would have something to
contribute to the pupils at, your school; that is, would you
want him to make a presentation to your student body?
(Please briefly explain the reason for your answer.)

9. Yes No

10. Yes No

11. Yes No



LEADERSHIP CONFERENCE EVAIUATION QUESTIONNAIRE

This questionnaire is designed to evaluate the general effectiveness
of the Civil Rights Leadership Conferences.

The first three response spaces on your card are identifiers. Please
complete these items first and then proceed to the body of the question-
naire.

Identifiers:
1. School Level

1. Elementary 2. Junior High 3. Senior High

2. Position

1. Administrator-Dean 2. Guidance-Social Worker

3. Teacher

3. Race

1. Negro 2. White

Questionnaire Items:

Scale

1. Significant positive contribution
2. Positive contribution
3. Did not contribute
4. Negative contribution
5. Significant negative contribution

Please use the scale above to rate the extent to which you feel that
these conferences contributed to the implementation of the goals suggested
by the following objectives of the project.

4. Provided training which helped participants exert influence toward
alleviating desegregation problems in their own schools.

5. Provided training which helped participants exert influence toward
alleviating school desegregation problems at the community level.

6. Provided information relevant to understanding ethnic differences
in beliefs, expectations, and values.

7. Contributed to the area of curriculum development, i.e., partici-
pants were better equipped to plan appropriate school experiences for all
students in multi-cultural schools.
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8. Provided information which fostered the growth of positive
attitudes toward desegregation on the part of participants.

9. Provided opportunities for the growth of understanding and racial
harmony through mutual involvement of participants of both races in the
project.

10. Served to familiarize participants with some of the practical
problems incident to school desegregation.

11. Served to suggest fruitful approaches to the solution of practical
problems incident to school desegregation.

12. Contributed to the development of more effective county-wide
desegregation policies.

13. Help I minimize county-wide problems specifically related to
faculty desegl_L ,:ion.

14. Helped to minimize county-wide problems specifically related to
pupil desegregation.

15. Contributed to the attainment of your own personal and professional
goals and aspirations.
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CIVIL RIGHTS EVALUATION QUESTIONNAIRE

Responses to the following questions will be used to aid in planning desegre-
gation guidelines for next year. The questions assume that you have experienced
faculty and pupil desegregation at your school this year. If one of the sections
is not applicable to you because you have had no experience with pupil or faculty
desegregation, please base your responses upon what you think would have occurred
had there been faculty or pupil desegregation at your school. It is essential
that you complete the first seven identifying items in order that we may compare
among other things, responses based upon experience with responses based upon
expectations. Do not put your name or the name of your school on the IHM card.

1. School level

1) Elementary 2) Jr. High 3) Secondary

2. Your position

1) Principal-Dean 2) Guidance-Social Worker 3) Teacher

3. Your race

1) Negro 2) White

4. The.majority race at your school

1) Negro 2) White

5. Is the faculty at your school desegregated?

1) Yes 2) No

6. Is the student body at your school desegregated?

1) Yes 2) No

7. If you are a participant in the civil rights conferences, you are not
to take this questionnaire twice. It is important to compare the
responses of participants in the conferences with those of non-participants
in order to determine whether these participants are a representative
group of Hroward County personnel.

1) Yes, I am a participant in the Civil Rights Conferences

2) No, I am not a participant in the Civil Rights Conferences
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SECTION I - FACULTY DESEGREGATION

Have you found that faculty members of the rinority group at your school:

8. have been generally accepted by their associates:

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

9. have been generally accepted students of the majority group?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

10. communicate clearly verbally with Lhe pupils and oaer _acuity resters?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

11. have been valuable resource people for other faculty members?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

12. have been able to handle routine procedures efficiently?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

13. have, by their presence, contributed to an increase in discipline problems?

1) Yes 2) 'es, with reservations 3) No, with reservations 4) No

14. have assisted in fostering better interracial understanding

1) Yes 2) Yes, with reservations 1\ No, with reservations

15. are as competent academically as majority group personnel?

1) Yes 2) Yes, with reservations 3) No, with reservations

16. have, by their presence, contributed to serious disruption of normal
parental relations with the school?

1) Yes 2) Yes, with reservations

4) No

4) No

3) No, with reservations 4) No

17. have, on the whole, made positive contributions to the improvement
of the total school program?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No
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18. have difficulty in handling discipline problems when a child of the
majority group is involved?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

19. state their opinion concerning controversial issues?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

20. are as reliable as majority group personnel?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

21. have, by their presence, contributed to the formation of disharmonious
faculty cliques and factions?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

22. have, by their presence, contributed to a decline in faculty morale?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

23. are as friendly as the other members of the faculty?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

24. show, in general, as much school spirit as the majority group?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

25. tend to be clannish?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

26. have been more enthusiastic about effective new methods of teaching than
the majority group?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

27. have helped stimulate realistic curriculum innovations.

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No
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SECTION II - PUPIL DESEGREGATION

Have you found that the presence of minority group students in your school has:

28, stirulated innovations and adjustments in curricula designed to better
meet the individual needs of students?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

29, opened up new opportunities to minority group students for the development
of social skills and abilities?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

30. led to an increased interest in and awareness of the social problems
associated with race relations?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

31. led to an increase in discipline problems?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

32. lowered academic standards?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

33. caused a decline in attendance?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) NO

34. led to increased fighting and conflicts between students?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

35. helped bring about better interracial understanding?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

36. led to a curtailment of extra-curricular activities?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

37. restricted the benefits derived from extra-curricular social activities
by majority group students?

1) Yes 2) Yes, with reservations
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38. provided minority group students with better opportunities for achieving

their academic potentials?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

39. created problems relating to the use of locker room facilities, sLowers,
or other aspects of the physical education program?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

40. increased the possibility of serious pupil disorder at football games
and other athletic events?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

41. has, if anything, led to an improvement in beLavior on the part of those
attending athletic events?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

42. increased problems associated with busing students to and from school, i.e.,
misconduct in loading areas and on the buses?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

43. contributed to a decline in harmonious school -comrunity relations?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

44. benefited majority group students by expanding their awareness and
acceptance of persons with different backgrounds and viewpoints?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

45. led to a general decline in the academic performance of all students?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

46. an increased number of remedial classes?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No

47. led to reactions by parents of majority group students which have been
harmful to the. school program?

1) Yes 2) Yes, with reservations 3) No, with reservations 4) No
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CIVIL RIGHTS QUESTIONNAIRE FOR PILOT SCHOOLS

This year your school was one of the Pilot Schools in the Civil Rights

Project. An additional guidance counselor, a reading specialist, and a

social worker were assigned to each of the Pilot Schools. This question-

naire is designed to evaluate teachers' perceptions of the contributions

these personnel made to the total school program in the Pilot Schools.

Please rate the contribution which you believe each of the members

of the Civil Rights Team has made to the following areas of the school

program, using the following code for each item:

1. has been very effective

2. has made a positive contribution

5. can't rate

The Guidance Counselor

3. has contributed little

4. has been ineffective

1. Has helped classroom teachers develop curricular adjustments
necessary to help all children find some school success.

2. Has helped minority group students resolve individual problems
of adjustment.

3. Has utilized small group counseling situations in order to
identify and solve specific problems.

4. Has assisted the program planning of classroom teachers by
compiling and interpreting data on minority group student's past
and present school performance.

The Reading Specialist

5. Has coordinated school-wide efforts in reading improvement into
an effective developmental program which accommodates the needs

of all students.

6. Has worked with remedial cases -- one-to-one or in small groups
devising special materials and programs as needed.
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Pilot Schools' Questionnaire
Page 2

7. Has consulted with personnel in the schools from which minority
group students are being absorbed, helping to upgrade basic
language skills programs there.

8. Has helped classroom teachers develop curricular adjustments
necessary to help all children find some school success.

9. Has served as a resource person to the classroom teacher through
providing useful professional materials.

10. Has provided diagnostic services and materials for those students
who need special assistance but who cannot, for one reason or
another, directly receive remedial instruction.

The Social Worker

11. Has contributed to improving the school attendance of minority
group children by maintaining regular communication between the
home and school.

12. Has helped establish mutual understanding between members of the
culturally different Negro and white communities.

13. Has provided classroom teachers with valuable background data on
individual students.

14. Has assisted in securing help for individual students from other
public agencies.


